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Abstract

Background: A positive attitude is necessary to ensure inclusive and sustainable education

for children with disabilities.

Objectives: The study's primary aim was to identify the attitude of non-disabled students
of two secondary schools of Savar towards their peers with disabilities or other children
with disabilities. The other objective was to elicit the association among observed variables

related to non-disabled children’s attitudes towards children with disabilities.

Method: A descriptive cross-sectional study was conducted among the students of two
secondary schools studying from class six to ten at Savar aged 10-18 years between
October and December 2023. There were 300 students and their parents were openly
invited to the survey, and 227 responded (response rate 73%). We conducted the survey
using a structured questionnaire with socio-demographic information and the Chedoke-
McMaster Attitudes towards Children with Handicaps (CATCH) scale to determine the
attitude of non-disabled students towards children with disabilities. Descriptive statistics
were performed using mean, standard deviation, frequency and percentage; inferential
statistics employed Pearson correlation, Spearman rank correlation, or Chi-square test

according to the nature of data.

Results: Among the respondents, females were higher in number than males, 93 (41%)
and 134 (59%), respectively. The highest respondents were from class seven, 59 (26%).
The respondent’s age was 13.5+1.5 years. Eighty-five (34.4%) of the respondent's fathers
were secondary school educated, whereas 36 (15.9%) were graduates. Meanwhile, 68
(30%) of the mothers were secondary educated. Most of the respondent’s fathers were
either businessman 91 (40%) or job holders 92 (40.5%). Hundred and seventy (74.9%) of
the mothers were housewives. Most of the students had knowledge, experience, and
relatives with disabilities, such as 87.2%, 62.1%, and 44.5%, but 99 (43.6%) had no peers
with disability. No relationship was noted between age and attitude score (CATCH total or
subdomains), whereas there was an association between CATCH score and subdomains
(P<0.05). A significant association was noted between gender and students attitudes

specific domain. A significant relationship was also noted between knowledge and



experience on disability and attitude scores and sub-domains (P<0.01). Moreover, the
significant relationship was also noted among students with disabilities, parents' education

and job status with positive attitudes towards children with disability (P<0.05).

Conclusion: With its unique focus on knowledge and attitude as measured by a validated
scale, this study has provided significant insights. We discovered that students with a better
understanding of disability or more exposure to individuals with disabilities or peers with
disabilities demonstrated more positive attitudes. Furthermore, the study revealed that
students in inclusive schools were more supportive of their peers with disabilities or other
children with disabilities. Based on these findings, we propose the implementation of an
inclusive curriculum in secondary schools in Bangladesh to foster more positive attitudes

towards children with disabilities and to advance the cause of accessible education for all.

Key words: Attitudes, CATCH Scale, Students with disabilities.
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Abstract

Background: A positive attitude is necessary to ensure inclusive and sustainable education

for children with disabilities.

Objectives: The study's primary aim was to identify the attitude of non-disabled students
of two secondary schools of Savar towards their peers with disabilities or other children
with disabilities. The other objective was to elicit the association among observed variables

related to non-disabled children’s attitudes towards children with disabilities.

Method: A descriptive cross-sectional study was conducted among the students of two
secondary schools studying from class six to ten at Savar aged 10-18 years between
October and December 2023. There were 300 students and their parents were openly
invited to the survey, and 227 responded (response rate 73%). We conducted the survey
using a structured questionnaire with socio-demographic information and the Chedoke-
McMaster Attitudes towards Children with Handicaps (CATCH) scale to determine the
attitude of non-disabled students towards children with disabilities. Descriptive statistics
were performed using mean, standard deviation, frequency and percentage; inferential
statistics employed Pearson correlation, Spearman rank correlation, or Chi-square test

according to the nature of data.

Results: Among the respondents, females were higher in number than males, 93 (41%)
and 134 (59%), respectively. The highest respondents were from class seven, 59 (26%).
The respondent’s age was 13.5+1.5 years. Eighty-five (34.4%) of the respondent's fathers
were secondary school educated, whereas 36 (15.9%) were graduates. Meanwhile, 68
(30%) of the mothers were secondary educated. Most of the respondent’s fathers were
either businessman 91 (40%) or job holders 92 (40.5%). Hundred and seventy (74.9%) of
the mothers were housewives. Most of the students had knowledge, experience, and
relatives with disabilities, such as 87.2%, 62.1%, and 44.5%, but 99 (43.6%) had no peers
with disability. No relationship was noted between age and attitude score (CATCH total or
subdomains), whereas there was an association between CATCH score and subdomains
(P<0.05). A significant relationship was noted between knowledge and experience on
disability and attitude scores and sub-domains (P<0.01). Moreover, the significant



relationship was also noted among students with disabilities, parents' education and job

status with positive attitudes towards children with disability (P<0.05).

Conclusion: With its unique focus on knowledge and attitude as measured by a validated
scale, this study has provided significant insights. We discovered that students with a better
understanding of disability or more exposure to individuals with disabilities or peers with
disabilities demonstrated more positive attitudes. Furthermore, the study revealed that
students in inclusive schools were more supportive of their peers with disabilities or other
children with disabilities. Based on these findings, we propose the implementation of an
inclusive curriculum in secondary schools in Bangladesh to foster more positive attitudes
towards children with disabilities and to advance the cause of accessible education for all.

Key words: Attitudes, CATCH Scale, Students with disabilities.



CHAPTER-I INTRODUCTION

1.1 Background

Bangladesh is a developing country and many children with disabilities live here.
According to the World Health Organization around 15% of the total population in the
world suffers from any type of disability which is increasing day by day (World Health
Organization, 2021). In Bangladesh, there are around 16 million people suffering some
form of disability that which about 10% of total population (Bangladesh Bureau of
Statistics, 2016). Children who are disabled have particular difficulties growing up and
integrating into society. Around 6% of children globally are affected with disability,
according to recent studies (Babik & Gardner, 2021). Physical, sensory, mental, and
intellectual disabilities are only a few of the various types of disabilities that exist. For
these kids to realise their full potential, they need specific help and intervention. The
socialisation process is a major obstacle for kids with disabilities. Peer rejection, loneliness,
or bullying are possible experiences for them. The development of social skills and

inclusive education can aid in overcoming these obstacles (Vornholt et al., 2013).

Furthermore, Jones et al. (2022) assert that parents and carers can have a significant impact
on their child's social development and the establishment of social support networks.
Approximately 15% of people worldwide are thought to be disabled, and the majority of
them reside in low- and middle-income countries (LMICs) (Banks et al., 2017). "Persons
with disabilities include those who have long-term physical, mental, intellectual, or sensory
impairments which, in combination with various barriers, may hinder their full and
effective participation in society on an equal basis with others,"” states the United Nations
Convention on the Rights of Persons with Disabilities (UNCRPD). Individuals with
disabilities are among the most vulnerable populations in society, especially those who

reside in low- and middle-income countries (Khatun et al., 2021).

Due to a combination of factors including greater medical costs, lower educational
attainment, poorer health, and lower employment rates, they are more likely to experience
poverty (Pinilla-Roncancio et al., 2021). Furthermore, in many LMICs, individuals with

disabilities frequently do not receive the required assistance from the public and private



sectors. For example, the World Health Organisation estimated that only 5-15% of the 75
million people who need a wheelchair have access because people with disabilities cannot
afford the devices and there are no national policies covering assistive technology costs
(Nuri et al., 2020). Bangladesh is a developing nation home to a sizable population of
disabled children. As per Mitra et al. (2011), the World Health Organization estimates that
approximately 15% of the global population is experiencing some form of disability, and
this number is steadily rising. Approximately 10 million individuals in Bangladesh have
disabilities, accounting for 10% of the country's overall population (Rahman et al., 2018).

A significant portion of them is completely disabled. Complete disability, sometimes
referred to as severe or profound disability, is a state in which a person has a major
reduction in their ability to perform physical, mental, or sensory functions. Individuals who
are completely disabled frequently need a great deal of help and support with daily tasks
like self-care, transportation, and communication (Naheed, 2020). In Bangladesh, there are
numerous causes of disability, including mishaps, incorrect pathological diagnoses,
pregnancy malnourishment, polio, typhoid, violent crimes, acid burns, child marriage,
marriages between close relatives, and more (Sultana, 2010). In addition to believing that
disability is a misfortune for families and society, many rural and urban residents also hold
many false beliefs about the inclusion of people with disabilities in society (Sarker, 2015).
Research carried out by the Bangladesh Bureau of Statistics (BBS) indicates that 65.6% of
Bangladeshi youngsters attend school. According to the report, a larger proportion of
youngsters in urban regions than in rural ones attend school. The percentage is 62.3% in
rural areas and 74.2% in urban areas (Khatun et al., 2021). Depending on the age category,
different percentages of kids attend school. The age range of 6 to 10 years old has the
greatest rate, 90.5%. According to Alam et al. (2014), the percentage decreases to 68.8%
for those between the ages of 11 and 14 and to 47.2% for those between the ages of 15 and
17.

Children with disabilities encountered obstacles in a variety of contexts, including work,
education, healthcare, and transportation. Roughly 85% of disabled children reside in
developing nations where they face prejudice, degradation, and shame (Hussain et al.,
2021). Difficulties with the body, mind, senses, and intellect are all forms of impairment.



These disabled children need special care, attention, social skills training, and inclusive
education in order to reach their full potential and overcome these challenges. For students
with disabilities, socialisation presents significant challenges because it is possible for their
peers to reject, isolate, or bully them (Smythe et al., 2021).

It is difficult to offer PWDs, especially those with total disability, effective rehabilitation
and support services because the nation's healthcare system is frequently insufficient and
underfunded. Furthermore, PWDs still face societal stigma and discrimination in
Bangladesh, which can make it more difficult for them to get work, education, and other
necessities (Arifeen et al., 2013). A further obstacle that children with impairments face is
reaching their academic potential. To achieve academically, they might need extra
assistance, including specialized training or assistive technology. Response to intervention
(RTI) programs and individualized education plans (IEPs) are two effective interventions
for kids with impairments (Forlin, 2013). Children who are disabled have particular
difficulties growing up and integrating into society. These kids can realize their full
potential with the support of socialization and academic achievement-focused
interventions. For children with disabilities to thrive, parents, carers, and educators must

collaborate to offer the resources and support they need (Ferreira, 2017).

Based on scholarly investigations, youngsters with impairments in Bangladesh encounter
noteworthy obstacles concerning their ability to obtain schooling, healthcare, and social
assistance. According to a study by Ahmmed et al. (2012), children with disabilities in
Bangladesh frequently experience prejudice when trying to enroll in specialized education
programmes and are kept out of general schools. The survey also discovered that
Bangladesh lacks qualified educators and relevant instructional resources for kids with
impairments. Due to a dearth of specialised facilities and qualified healthcare personnel,
children with disabilities in Bangladesh encounter considerable obstacles while trying to
receive medical care. According to Begum et al. (2019), Bangladeshi rural children with

impairments face unique barriers to receiving healthcare.

More funding is also needed to advance PWDs' social inclusion, expand access to jobs and
education, and enhance the healthcare system. In Bangladesh, total disability is a major

public health concern that impacts a huge population, especially the elderly and children



(Islam, 2015). There are many misconceptions about the integration of people with
disabilities in society, and many rural and urban residents believe that disability is a curse
on families and society (Nkomo et al., 2020). Aziz & Naima's (2021) study reveals that
children with impairments in Bangladesh encounter several obstacles, such as restricted
availability of social services, health care, and schooling. The writers draw attention to the
stigmatisation of impairments in Bangladesh and the frequent discrimination faced by
disabled children in their communities. In Bangladesh, children with impairments also
frequently experience stigmatisation and social marginalisation. According to a study by
Siska & Habib (2020), Bangladeshi society has a lot of negative attitudes on disability,

which frequently leads to social exclusion and isolation for kids with impairments.

The Bangladeshi government has launched several programs and policies targeted at
enhancing the lives of kids with disabilities in order to solve these issues. These consist of
the Disability Rights and Protection Act, the National Education Policy, and the National
Policy for Persons with Disabilities. Nonetheless, more funding for resources and
infrastructure is required to serve Bangladeshi children with disabilities. This entails
correcting societal perceptions of disability, expanding the availability of specialized
education programs, and enhancing access to healthcare (Ahmmed, 2014). Children with
disabilities encountered obstacles in a variety of contexts, including work, education,
healthcare, and transportation. Approximately 85% of children with disabilities reside in
underdeveloped nations where they face prejudice, degradation, and shame (Rashid et al.,
2018).

Research indicates that a relatively small proportion of Bangladeshi children with
disabilities attend school. Just 26.3% of children with disabilities between the ages of 6
and 17 were enrolled in school, according to 2016 research by the Bangladesh Bureau of
Statistics. Compared to the national average for all children, which is approximately 80%,
this number is far lower (Mackey et al., 2012). This low percentage is the result of multiple
reasons. The absence of accessibility in schools is a significant problem. In Bangladesh, a
large number of schools lack amenities for students with disabilities, such as braille
textbooks, accessible restrooms, and ramps. Children with disabilities find it challenging
to physically enter schools and take part in academic activities as a result.



Understanding the attitudes of non-disabled students towards their peers with disabilities
is crucial for fostering inclusive environments within educational settings. In selected
schools, these attitudes often vary due to a multitude of factors, including cultural
influences, personal experiences, and the level of exposure to individuals with disabilities
(Delgado-Gil et al., 2023). In many instances, non-disabled students exhibit positive
attitudes towards their peers with disabilities. This positivity can stem from empathy,
understanding, and exposure to diversity. Schools that prioritize inclusion and diversity
often foster environments where students are encouraged to appreciate differences and
embrace individuality. In such settings, non-disabled students may actively engage with
their peers with disabilities, offering support, friendship, and collaboration. This positive
attitude can contribute to the overall well-being and academic success of students with
disabilities, as they feel accepted and valued within their school community (Anku et al.,
2021).

However, despite efforts to promote inclusivity, some non-disabled students may hold
negative attitudes towards their peers with disabilities. These attitudes can arise from
misconceptions, stereotypes, or a lack of understanding about disabilities (Kumar &
Kumar, 2021). In some cases, students may perceive their peers with disabilities as
different or incapable, leading to social exclusion, bullying, or marginalization. Such
negative attitudes not only impact the well-being of students with disabilities but also
contribute to the perpetuation of stigma within the school environment. Addressing these
attitudes requires education, awareness, and proactive measures to challenge stereotypes

and promote empathy among students (Alhumaid et al., 2023).

Moreover, the attitudes of non-disabled students towards their peers with disabilities can
be influenced by the school's overall culture and environment. Schools that prioritize
inclusion and provide adequate support for students with disabilities tend to foster more
positive attitudes among their student body (Kapinga et al., 2020). Conversely, schools that
lack resources, training, or policies to support inclusion may inadvertently perpetuate
negative attitudes or indifference towards students with disabilities. Therefore, creating

inclusive school environments requires a concerted effort from administrators, educators,



and students to promote understanding, acceptance, and respect for all individuals,
regardless of their abilities (Yildirim et al., 2022).

The attitudes of non-disabled students towards their peers with disabilities in selected
schools can vary widely, influenced by factors such as cultural norms, personal
experiences, and the school's overall environment (Asres, 2019). While some students
demonstrate empathy, acceptance, and support for their peers with disabilities, others may
hold negative attitudes stemming from misconceptions or lack of understanding. Fostering
positive attitudes towards students with disabilities requires ongoing education, awareness,
and proactive measures to challenge stereotypes and promote inclusivity within school
communities (Sadziak et al., 2021). By creating environments where diversity is celebrated
and all students are valued, schools can cultivate a culture of acceptance and respect for
individuals of all abilities (Freer, 2023).

Research on the attitudes of non-disabled students towards their peers with disabilities
provides valuable insights into the dynamics of inclusion within school settings. Several
studies have explored the factors influencing these attitudes and their impact on the social
and academic experiences of students with disabilities (Peytcheva-Forsyth et al., 2019).
One significant finding from research is the role of exposure and interaction in shaping

attitudes towards individuals with disabilities.

Studies have consistently shown that increased contact between non-disabled students and
their peers with disabilities leads to more positive attitudes and greater acceptance
(Alnahdi, 2019). For example, when non-disabled students have opportunities to
collaborate on projects, participate in inclusive activities, or engage in shared social
experiences with their peers with disabilities, they develop empathy, understanding, and
appreciation for their differences. This highlights the importance of promoting inclusive
practices within schools to facilitate meaningful interactions and foster positive
relationships among students (Sagun-Ongtangco, 2021). Additionally, study has identified
the influence of social norms and peer dynamics on attitudes towards disabilities. In many
school environments, social hierarchies and peer pressure can impact how students
perceive and interact with their peers with disabilities (Papadakaki et al., 2022). Negative

attitudes or behaviors towards students with disabilities may be reinforced or normalized



within certain social circles, leading to exclusion or discrimination. Addressing these social
dynamics requires a holistic approach that involves promoting empathy, challenging
stereotypes, and creating a supportive peer culture where diversity is embraced and
celebrated (Duff, 2023). Furthermore, studies have examined the role of teacher attitudes
and behaviors in shaping the attitudes of non-disabled students towards their peers with
disabilities. Teachers play a crucial role in modeling inclusive attitudes and behaviors, as
well as providing support and guidance to facilitate positive interactions among students.
When teachers demonstrate empathy, respect, and understanding towards students with
disabilities, they create a classroom environment that promotes acceptance and inclusivity.
Conversely, negative attitudes or biases exhibited by teachers can perpetuate stigma and

undermine efforts to foster inclusion within schools (Priyadarshini & Thangarajathi, 2017).

The attitudes of non-disabled students towards their peers with disabilities underscores the
importance of creating inclusive school environments that promote positive attitudes,
meaningful interactions, and social acceptance (Islam et al., 2017). By addressing factors
such as exposure, social norms, and teacher attitudes, schools can cultivate a culture of
inclusion where all students feel valued, respected, and supported in their academic and
social endeavors. This not only enhances the well-being and academic success of students
with disabilities but also enriches the educational experience for all students within the
school community (Kabe, 2021). The landscape of education is increasingly embracing
inclusion, where students with disabilities learn alongside their non-disabled peers. This
shift has fostered a need to understand how non-disabled students perceive their classmates

with disabilities.

Research across various schools paints a complex picture, revealing a spectrum of attitudes
ranging from positive acceptance to indifference and even social exclusion (Damianidou
& Phtiaka, 2018). On the positive side, studies have shown that students who have personal
connections with individuals with disabilities, such as a friend or family member, tend to
exhibit attitudes that are more positive (Maurya & Parasar, 2017). Schools that actively
promote interaction and understanding through inclusive practices can further cultivate
this. For instance, a Saudi Arabian study found that students in public schools, which

generally have a stronger emphasis on inclusion, demonstrated more positive attitudes



compared to those in private schools (Brown & Babo, 2017). This suggests that creating
opportunities for collaboration and shared experiences can foster empathy and acceptance.
Challenges remain. Some studies report a prevalence of neutral attitudes, where students
simply don't hold strong opinions one way or another about their classmates with
disabilities. This neutrality, while not inherently negative, can be a missed opportunity for
building a truly inclusive environment. Furthermore, research also indicates instances of
social exclusion, where students with disabilities may be unintentionally or intentionally
left out of social circles. This highlights the need for ongoing efforts to promote

understanding and dismantle social barriers (Nwaesei et al., 2019).

Understanding these nuances is crucial for fostering a truly inclusive educational
environment. Schools can play a vital role by implementing programs that address these
issues. For example, workshops that normalize disabilities and celebrate diversity can help
to create a more positive climate (Algarni et al., 2019). Additionally, promoting peer-to-
peer interaction through collaborative learning activities can break down social barriers
and allow students to connect on a personal level. By fostering understanding and
appreciation for individual differences, schools can empower non-disabled students to
become allies and advocates for their peers with disabilities, creating a more welcoming

and inclusive learning experience for all (Titrek et al., 2017).

Discrimination and stigma against people with disabilities are other factors. In Bangladeshi
culture, having a disability is sometimes seen as a personal or familial curse, and because
of these unfavorable views and beliefs, many disabled children are not allowed to attend
school (Rohwerder, 2018). To enhance the educational experience of impaired students in
Bangladesh, these obstacles must be removed. This may entail making schools more
physically accessible, educating teachers about inclusive education, and promoting
advocacy and awareness of disability issues (Hayes et al., 2017). The government of
Bangladesh is now working to enhance the lives of people with disabilities. The Persons
with Disabilities Rights and Protection Act, which was enacted by the Bangladeshi
government in 2013, is to advance the welfare and rights of PWDs and guarantee their full
and equal involvement in society. According to Tareque et al. (2014), the Act also requires
the creation of a National Council for Disability to supervise the execution of disability-



related policies and initiatives across the nation. In addition, a number of non-governmental
organizations strive to help PWDs in Bangladesh by offering services and support. The
purpose of this study is to determine how non-disabled students feel towards disabled
pupils in a subset of Savar schools.

1.2 Justification

As an employee, | work in an inclusive school where forty percent of students with
disabilities attend classes alongside regular students. All children, including those with
disabilities, benefit much from education. However, there were moments when people did
not feel sympathetic or supportive of kids with disabilities. Even in inclusive schools, there
are several physical, behavioural, and environmental obstacles that children with
disabilities must overcome. Many people in Bangladesh, a developing nation, believe
falsehoods about disabilities. Everyone has the equal right to engage in the activities they
choose. to inspire everyone to integrate disabled children into mainstream society. The
effect of interpersonal contact on students' views towards students with disabilities in
Bangladesh has not been the subject of published research. This study aims to characterise
students' perceptions of their classmates who have impairments and investigate the role
that interpersonal interactions have in their acceptance of these peers. Understanding how
students view disabilities will help policy makers design policies that promote social
integration, inclusive education, and policy implementation. Notwithstanding the
significance of encouraging inclusivity in schools, there might not be much study that
particularly looks at how non-disabled students feel about students with disabilities in
certain places or cultural situations. This study's execution can close this gap in the
literature and advance our knowledge of how people see disabilities in educational settings.
Encouraging inclusivity, educational justice, psychological well-being, and legal
compliance all depend on understanding how non-disabled students at particular Savar
schools feel about students with disabilities. In the area of inclusive education, it can also

help close gaps in the research literature and provide guidance for practice and policy.



1.3 Research question:

What is the attitude of non-disabled students toward students with disability in selected

Schools at Savar?



1.4 Objectives:

General objectives:

The general objective is to identify the association of the attitudes of non-disabled students

toward students with disabilities in selected Schools in Savar.

Specific Objectives:

1. To find out socio-demographic status of non-disabled students.

2. To identify the association of the non-disabled student’s attitudes towards students
with disabilities by age and gender.

3. To identify the association of the non-disabled student’s attitudes towards students
with disabilities through the inclusive education experience and knowledge of the
students.

4. To identify the association of the non-disabled student’s attitudes towards students
with disabilities through having a friend or peer and relatives of the students.

5. To identify the association of the non-disabled student’s attitudes towards students

with disabilities by parents’ education and occupation.



1.5 Conceptual Framework
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CHAPTER- 1l LITERATURE REVIEW

Bangladesh is not an exception to the global concern for public health regarding disability.
The World Health Organisation estimates that one billion people, or 15% of the world's
population, are disabled, and that figure is rising as a result of population expansion,
advancements in medicine, and ageing populations (Howlader et al., 2019). It is predicted
that there are 16 million individuals with disabilities (PWDs) in Bangladesh, or 10% of the

country's overall population (Al Imam et al., 2022).

Despite these initiatives, there is still more that needs to be done in Bangladesh to meet the
requirements of PWDs, especially those who are completely disabled. To fully comprehend
the incidence, causes, and effects of complete disability in the nation, more research is
required. More funding is also needed to advance PWDs' social inclusion, expand access
to education and work, and enhance the healthcare system (Torsha et al., 2022). In
Bangladesh, total disability is a major public health concern that impacts a huge population,
especially the elderly and young. Social stigma, a lack of access to healthcare, poverty, and

hunger all play a part in the issue.

Even if there are initiatives in place to enhance PWDs' quality of life, much more must be

done to meet the requirements of individuals who are completely disabled (Bezyak et al.,




2017). A global reform initiative called inclusive education (IE) aims to include students
with varying abilities into traditional formal education (Slee, 2018). All children who
struggle in traditional classroom settings due to physical, intellectual, social, emotional,
linguistic, or other issues are included in inclusive education programmes. Teaching
children with disabilities is a direct responsibility of both general education and special

education teachers (Forlin, 2013).

Children with disability faced barrier in different aspect of areas like education, health care,
transport, employment etc. Physical, sensory, intellectual, and mental health problems are
all examples of disability. To realize their greatest potential and overcoming these
obstacles, these children with disabilities require particular care, attention, social skills
training and inclusive education. Socialization is a huge challenge for student with
disability because they may be isolated, rejected, or bullied by their classmates (Hunt &
Marshall, 2017). Ahmmed et al. (2012) state that inclusion does not appear in isolation.
Although it may not seem simple, inclusion requires sufficient accountability, a suitable
viewpoint, and adjustments made. Out of Bangladesh's 1.6 million school-age disabled
children, just 4% participate in educational programmes. About 6% of children globally

are affected by disability, according to recent studies (BAS, 2016).

Children with disabilities in Bangladesh suffer significant obstacles to education,
healthcare, and social services since they are frequently turned away from regular schools
and face discrimination while trying to access inclusive education programmes. Inadequate
educational resources and teachers with training in disabilities are lacking (Harada et al.,
2013). Learning has the effect of forming attitudes. It is the propensity to continually
respond to any person, thing, or circumstance in a favourable or negative way. The ideas,
feelings, and behaviours one has towards a person, thing, or circumstance are referred to
as one's attitude. Research on fostering positive attitudes and knowledge about people with
disabilities has been conducted for a long time. To ascertain attitudes towards the disabled,
numerous research projects, actions, and assessment instruments have been created (Sangra
etal., 2012).

Adult opinions have been better understood, but there has been fewer research to date that

have attempted to understand the attitudes of children and young people. The opinions and



beliefs of their peers are crucial in promoting the engagement of impaired children in
society. Determining attitudes towards the disabled is therefore crucial. Numerous studies
have revealed that the formation of positive attitudes occurs when typically developing
youngsters interact and learn alongside children with disabilities (Bossaert et al., 2011).
Additionally, it is said that students in inclusion classes achieve more and participate in
society more than students in special education classes. According to reports, there is little
chance that impaired and non-disabled children will interact more naturally when they are
taught in special schools. It is important to encourage the development of relationships
between impaired children and their friends, peers, and self. Furthermore, peers' opinions

have an impact on how impaired children learn in regular classroom settings.

Thus, the cultivation of positive attitudes will also enable children with disabilities to gain
from inclusive programming. However, it is observed that typically developing pupils
continue to have unfavorable attitudes towards their peers with disabilities despite efforts
to enact educational policies that support inclusive programming (Cicek et al., 2022). It is
generally accepted that unfavourable peer attitudes prevent disadvantaged children and
youth from participating socially in school. Gender, age, socioeconomic level, and
interactions and contacts with individuals with special education needs are some of the
critical elements that influence attitudes towards people with special education needs.
According to Szumski et al. (2020), the majority of studies demonstrate that positive
attitudes are developed when one has a friend or family member with a disability or

interacts with them.

The disparities that emerge between children of different genders, ages, and levels of
interaction are also influenced by culture. The research acknowledges that there is ongoing
debate on whether or not children's attitudes towards their peers are impacted by their
interactions or friendships with people with disabilities. Given that attitudes may be
cultivated and altered, it's critical to ascertain children's views during the primary school
years and to help them form positive attitudes in this regard (Putul et al., 2018). The

majority of research indicates that identifying these critical factors is key.



Negative attitudes are commonly directed towards children with impairments, which can
have detrimental effects on their wellbeing such as anxiety, loneliness, and low self-esteem.
As a result, it has been advised that studies find practical strategies for fostering more
accepting social attitudes towards individuals with impairments. Since it is challenging to
measure attitudes directly, self-report rating scales are frequently used. To investigate
related aspects and assess interventions, accurate, valid, and precise instruments for
gauging attitudes towards disability are needed (Kwan et al., 2020). Results from studies
that look at possible moderating factors may be deceptive if attitude assessments are not
sensitive and reliable. Three primary models of attitudes exist. According to one model,
children's attitudes are made up of three parts: (1) their cognitive beliefs about persons with
disabilities; (2) their affective sentiments about them; and (3) their intended behaviour
towards them (Khatib, 2012).

Approximately 25% of the 650 million persons who live with disabilities worldwide are
under the age of 18. Inequalities exist for children and adolescents with disabilities in the
areas of healthcare, transportation, school, work, and other facets of daily life.
Approximately 85% of them reside in underdeveloped nations, where they frequently
experience prejudice, stigma, and neglect (Olusanya et al., 2018). Studies have indicated
that negative views towards young people with disabilities are a key obstacle to inclusive
education, despite the fact that improved social attitudes towards individuals with
disabilities are important to establish an environment for integration (Olaleye et al., 2012).
Disability was defined by the International Classification of Functioning, Disability and
Health (ICF) as challenges that manifested as changes in body composition and function,
activity restrictions, and/or limitations on participation or involvement in any aspect of life
(Jahiel, 2015). In order to meet the educational needs of kids with disabilities, the
government has also set up special education schools and inclusive education resource
centres. In order to facilitate inclusive education, these centres offer specialised training
for educators and support personnel, as well as curriculum adaptation and assistive
technology (Hayes & Bulat, 2017).

According to a study conducted by the Bangladesh Bureau of Statistics (BBS), the
percentage of school-going children in Bangladesh is 65.6%. The study found that the



percentage of school-going children in urban areas is higher than in rural areas. In urban
areas, the percentage is 74.2%, while in rural areas, it is 62.3%. The study also revealed
that the percentage of school-going children varies by age group. The percentage is highest
in the age group of 6-10 years, which is 90.5%. The percentage drops to 68.8% in the age
group of 11-14 years, and further drops to 47.2% in the age group of 15-17 years
(Bangladesh Bureau of Statistics, 2019).

According to recent research, disability affects approximately 6% of children worldwide
(World Health Organization, 2021). In Bangladesh, children with disabilities confront
extensive barriers to school, healthcare, and social services as a result commonly excluded
from mainstream school and face prejudice in obtaining inclusive education programs
(Alam et. al., 2020). There are lack of insufficient instructional materials and trained

teacher about disability.

Additionally, the government has collaborated with non-governmental groups to establish
inclusive education initiatives in isolated and impoverished regions. Nevertheless, there
are still a number of obstacles facing inclusive education in Bangladesh. Among the major
obstacles are a lack of skilled teachers, inadequate financing, and a lack of knowledge
among parents and educators about the advantages of inclusive education. Furthermore,
discrimination and societal stigma against children with impairments persist in impeding

their educational opportunities (Zaman et al., 2022).

In conclusion, inclusive education in Bangladesh is defined as giving all students fair
access to and involvement in the educational process. Even though the government has
launched a number of programmes to support inclusive education, more funding,
awareness-raising, and capacity-building are still required to guarantee that all students

have access to high-quality instruction.



CHAPTER 111 METHODOLOGY

3.1 Study design

A Quantitative study with cross-sectional study design was used where data was collected
from sample and analyzed at specific point in time that measured the attitudes of the
students toward student with disabilities at selected school Savar. This study based on
measuring attitudes of students toward students with disability as cross-sectional study was
appropriate method for the purpose. A cross-sectional study is a study design that allows
researchers to collect data from a large number of people at one time. Cross-sectional
research allows a researcher to observe variables without altering them. Researchers in
economics, psychology, medicine, epidemiology, and other social sciences use cross-
sectional studies in their work. Cross sectional study is a quantitative types of study design.
Quantitative research is a sort of experimental inquiry that emphasizes verifiable
observation over theory or logic.

Quantitative data of various variables and relationship among them can be obtained

through this method. Typically, this form of research is expressed numerically. The



researcher has represented certain observations that they have been studying. Quantitative
data explain numbers and statistical reports, making the analytical process considerably
more accurate; as a result, it appears more scientific and appealing to casual audiences, and
it poses questions to be answered. Furthermore, these types of data are easily evaluated
using software (Excel, SPSS), and a large number of populations can be added, making it
possible to generalize the results to a larger population. Qualitative data is descriptive in
nature and is based on language or images, whereas quantitative data is numerical and
based on statistical processes. These sorts of study primarily entail in-depth interviews,
which take up more time and have a smaller sample size, making it difficult to generalize

the results to a larger population.

3.2 Study site

The sample was taken from Chapain New Model High School which is situated nearer to
Centre for the Rehabilitation of the Paralysed (CRP) and Maestro Crown Model School
and College which situated in Shimultola main read that also nearer to CRP in Savar,
Bangladesh. Chapain new model high school is a government school where 8 students with
disabilities studies from class six to lass ten. On the other hand, Meastro crown model
school and college are a private school where 7 students with disabilities studies from class

six to class ten.

3.3 Data collection period

Data was collected from October 2023 to December 2023 that taken 3 months.

3.4 Study Population:

All non-disabled students from Chapain New Model High School and Maestro-Crown
School and College in Savar, Bangladesh. There are 445 students’ studies at both schools
where 335 students are studies in Chapain new model high school and 110 students are
studied in Meastro crown school and college and among them 15 students are with

disabilities from both schools.

3.5 Sample size:



There are 445 students’ studies at both school and among them 15 students are with
disabilities. From Chapain new model high school, 130 students were studies under the
Karigori education board. These 130 students were also excluded from the study population

because they all were above 18 years old. So total sample size was 300.

Both schools had 300 non-disable students, we approached to everyone. Total 227 students
responded the survey with their teachers and parents’ consent. The response rate was 75%.
The reason for rejection was unwilling (20%), incomplete response (2%), and absent for a

long time (3%).

3.6 Sampling technique

Researcher was selected 2 school by conveniently Sample technique from Savar Upozela
which situated near to the Centre for the Rehabilitation of the Paralysed in Dhaka. These
two schools are convenient because they are situated in nearer to Centre for the
rehabilitation of the paralysed and both schools have student with disabilities that is very
related to the study. All the students of both setting were recruited as convenient sample
technique because we approached everyone but who was convenient and willing to
participate and back the questionnaires during the study time they were only selected in the
study.

3.7 Sampling process

At first researcher took permission from school authority and seek help from class teacher
by explaining the process that how to fill up the questionnaire. Then researcher distribute
the questionnaire among the students and explain the procedure. The teacher also helped
to collect the data from student who was absent of that day. At the end of the day, the
students who were willingly to wanted to participate and submit the questionnaires those

data were counted as total sample size.

3.8 Inclusion and exclusion criteria
Inclusion criteria:
¢ Only students without any disabilities were included to assess their attitudes toward

peers with disabilities.



e Students had to be currently enrolled in one of the selected schools in Savar.
e Students within the age range of 10 to 18 years were included to focus on attitudes
during primary and secondary school years (Alhilali, et al. 2023).
e Students and their guardians provided informed consent to participate in the study
(Kreniske, et al., 2023)
e Students had to have sufficient proficiency in the language of the survey or
interview to ensure they understood and could respond to the questions accurately.
Exclusion criteria:
The student who was absent on the data collection duration and unwilling to participate
was excluded from the study.

3.9 Measurement tool

A Child Descriptive Information Form was developed by the researcher, and the
‘Chedoke- McMaster Attitudes towards Children with Handicaps (CATCH)’ Scale was
used to collected data.

The “Chedoke-McMaster Attitudes towards Children with Handicaps (CATCH) scale” is
used to measure the attitudes of peers toward children with disability. (Olaleye et al 2012).
The CATCH scale was developed by Rosenbaum, Armstrong, and King in 1986 and the
validity and reliability of the CATCH scale were accomplished by Cicek-Gumus and Oncel
in 2022. CATCH scale has 3 components (affective attitudes, behavioral intention, and
cognitive attitude) with 36 items and it is used by the Likert scale which is evaluated as 0

(strongly disagree), 1 (disagree), 2 (undecided), 3 (agree) and 4 (strongly agree).

CATCH questionnaire have 36 items in total. Each of the items has five Likert scale
responses from strongly disagree to highly agree. It has three sub-domains. The sub-
domains are affective, behavioral and cognitive; each sub-domain consists of 12 items of
guestionnaire. The sum of scores is converted to final scoring and interpretation. The higher
score indicates affirmative attitude, and lower score indicates poor attitude. There are
reverse scores also in random items. The scale was developed at 1986 in North America,
and revised to make the scale effective and audible. Some words have been revised. Initial
scale had 18 positive and negative items, hence revised with 19 words re-written and 17

words omitted (Rosenbaum et al., 1986).



According to Rosenbaum et al 1986, and Vignes et al 2008, the CATCH scale has been
approved as a valid, reliable, and apprehend instrument to measure children’s attitudes
toward a peer with disabilities. This scale has been translated into various languages
(Vignes et al., 2009 and Bossaert et al., 2011) and it has numerous effects according to the
various culture, norms, and translation variations. (Wild et al., 2005). CATCH was
intended for students aged 9 to 13 years, although it has been utilized with students as old
as 16 years (Vignes et al., 2009).

The CATCH scale is valid and reliable to measure children’s attitude towards peers having
disabilities (Rosenbaum et al., 1986, Vignes et al., 2008). The sum of the questionnaire per
domain indicates a domain wise score, and there is a total score. The scale has a satisfactory
validity, reliability and internal consistency (Cronbach alpha 0.8) (McDougall et al., 2004;
Rosenbaum et al., 1986; Vignes et al., 2008).

This scale is used to detect the attitude and behavior toward children with disabilities. If
we detect the attitudinal problems among a certain group of people then we can effortlessly
resolve the complication by educating the certain group of people. By using the scale, many

of the researchers did randomize control trial dissertations also.

The Children's descriptive information form asks children about their age, gender, grade
level, socioeconomic position, disability status, and whether they have any disabled

relatives or friends.

3.10 Data collection

Data was collected by using a semi structure questionary and CATCH scale Questionaries.
The researcher used Bangla questionaries with simple and easy sentences which is already
translated by following linguistic validation process. The questionaries were filled up by

the student’s self through the instruction.

3.11 Data analysis
Data was analyzed using Statistical Package for Social Sciences (SPSS) Version 20.
Descriptive statistics was performed using mean and standard deviation for the continuous

data (interval and ratio), and frequency and percentage for categorical data. Inferential



statistics was performed using Pearson correlation to determine relationship between two
continuous data, Spearman Rank correlation to determine relationship of ordinal data and
chi-square test or Fissure exact test for determining relationship between two categorical
or discrete data. A multiple linear regression performed considering attitude score CATCH
as dependent variable, with sub-scales and students age as independent variable. The alpha

value for testing hypothesis of relationship was determined as P<0.05.

3.12 Quality control and quality assurance

Quality control and quality assurance are terms used to describe activities that prevent
errors from entering or remaining in a dataset. The researcher achieved study quality
assurance by including all of the methodologies, procedures, and resources used to ensure
the maintenance and monitoring that the investigator carried out. The researcher accepted
responsibility for carrying out a well define research project.

The developed English version of CATCH questionaries was translated according to the
linguistic validation framework of Mapi research institute validation process. After
developing Bangla version of CATCH questionaries researcher did pilot study among 15
students. All participants report that they understand the Bangla questionnaire and did not
face any difficulties to comprehension, conception, and cultural adaptation of any items of
the questionnaire. The expert community did not identify any difficulties during the
forward translation synthesis as well backward translation compared with the original
English version. The CATCH scale was understandable and recognized as essential data
collection material to measure the attitude of the students of children with disability among

Bangladeshi students.

3.13 Ethical consideration:

Researcher has followed ethical consideration with standard procedure. At first, researcher
has taken approval from course coordinator of Master in Rehabilitation Science
Department and supervisor has followed by research proposal submission to concerning
authority was made. Then ethical approval was be taken from the Institutional review board
of BHPI. For data collection, the researcher was also taken permission from the school

authority with the help of respected supervisor. The researcher was developed a consent



form for the participant that making them aware of aims and implication of the study and
full authority was given to participants to withdraw from the study whenever they want.
Before data collection the researcher used a written consent form to take permission of
each participant of the study. Researcher will never disclose the participant’s personal
information to others and neither physical or mental pressure was given to them as well no
intensive or reward was offered to the patients and assurance about their privacy and
confidentiality was made. Researcher followed Helsinki declaration for conducting the

research.

CHAPTER- 1V RESULTS

4.1.1 Socio-demographic Status
There is a wide range of ages represented among the participants in the study, with the bulk
of them falling between the age range of 10 to 14 years young. There are 93 individuals

who identify as male, which is 41% of the whole population, and 134 people who identify



as female, which is 59% of the total population. With 174 participants (76.7%) and 53
participants (23.3%), respectively, Chapain School and Maestro Crown School are the
schools that have reached the highest level of representation among the institutions that
have participated. In comparison to the other classes, Class Six has the highest enrollment,
with 71 individuals, which accounts for 31.3% of the total. Class Seven, with 59 members,
accounts for 26% of the total, while Class Eight, with 49 participants, accounts for 21.6%
of the total, Class nine with 16 individuals which account for 7% and Class ten with 32

individuals which account for 14.1%.

The finding of the education level of participants shows that most of the participants
fathers’ education is secondary to higher secondary school certificate level that is 37.4%
(N=85), second lowest education level is primary and secondary school level that is 34.4%
(N= 78), Graduate and post graduate education level is 15.9% (N= 36) and illiterate
participants father are recorded to be 12.3% (N= 28) of the total participants. On the other
hand, the finding of the education level of participants shows that most of the participants
mothers’ education is primary and secondary school level that is 51.1% (N= 116), second
lowest education level is secondary to higher secondary school certificate level that is 30%
(N=68). Graduate and post graduate education level is 22 (9.7%) and the illiterate parents
are recorded to be 21 (9.3%) of the total participants.

In this study, majority of the participants father’s occupation are job and business which is
account for retrospectively 92 (40.5%) and 91 (40.1%) that show that maximum fathers are
engage in job and business, day labor, farmer, unemployment are consequently 13 (5.7%),
4 (1.8%) and 3 (1.3%). Others occupation is engaged 24 that is account for 10.6% of the
participant’s father. on the other hand, maximum participants mothers are employed in the
field of housekeeping is 170 individuals that account for 74.9%, job are 48 individual
which account for 21.1%, business are 2 individuals which account for 0.9%, day labor are
1 individual which account for 0.4%. Others occupation is engaged 6 that is account for

2.6% of the participant’s mother.

Table 1: Socio-demographic profile of all participants

Variables Description n (%) or mean + sd




Age (years) Overall 13.5£1.5
Age (category) 10-14 years 164 (72.2%)
15-18 years 63 (27.8%)
Gender Male 93 (41%)
Female 134 (59%)
School name Chapain School 174 (76.7%)

Maestro Crown School

53 (23.3%)

Class name Class Six 71 (31.3%)
Class Seven 59 (26%)
Class Eight 49 (21.6%)
Class Nine 16 (7%)
Class Ten 32 (14.1%)

Father education Illiterate 28 (12.3%)

Primary-Secondary
SSC-HSC

Graduate-Post  Graduate

78 (34.4%)
85 (37.4%)
36 (15.9%)

Mother education

[lliterate
Primary-Secondary
SSC-HSC

Graduate-Post  Graduate

21 (9.3%)
116 (51.1%)
68 (30%)
22 (9.7%)

Father occupation Business 91 (40.1%)
Job 92 (40.5%)
Day Labor 13 (5.7%)
Farmar 4 (1.8%)
Unemployed 3 (1.3%)
Others 24 (10.6%)

Mother occupation Business 2 (0.9%)
Job 48 (21.1%)
Housewife 170 (74.9%)




Day Labor 1 (0.4%)
Others 6 (2.6%)

4.1.2 Disability related information:

The table 2 have showed that among 227 participants, the larger proportion have
knowledge with disabilities 198 (87%) and comparatively smaller number have no
knowledge about disabilities are 29 (12%). This information gives light on the experiences
that the cohort and their families have had with impairments as well as their knowledge of
such limitations. There was a much larger proportion of participants who reported having
peers or relatives with disabilities than any other group. Specifically, 99 (43.6%) of the
participants reported having peers with disabilities, and 101 (44.5%) of the participants
reported having relatives with disabilities. However, it is interesting to note that the vast
majority of respondents (198 individuals, or 87.2%) have stated that they have no firsthand
experience with impairments. The students who have some form of experience about
disabilities have larger amount are 141 (62%) and comparatively smaller amount are 86

(38%) of the total participants.

Table 2: Disability related information of the participants

Variables Description n (%)
Knowledge with disability | No 29 (12.8%)
Yes 198 (87.2%)
Experience with disability | No 86 (37.9%)
Yes 141 (62.1%)
Peer with disability No 128 (56.4%)
Yes 99 (43.6%)
Relatives with disability No 126 (55.5%)
Yes 101 (44.5%)

4.2.1 Association between students’ attitudes and Age
The corresponding p-values (0.182, 0.162, and 0.117, respectively) are all higher than the

normal alpha threshold of 0.05, which indicates that none of these links approach statistical



significance. Beginning with the analysis of the association between students’ attitudes and
age the coefficients demonstrate weak negative correlations across all categories, including
Affective (-0.089), Behaviour (-0.093), and Cognitive (-0.105).

Table 3: Association between students’ attitudes and Age

Variable (Age) Pearson correlation (r) | df P-value
CATCH Score -0.089 62 0.182
CATCH Affective -0.009 24 0.893
CATCH Behaviour -0.093 30 0.162
CATCH Cognitive -0.105 31 0.117

4.2.2 Association between students’ attitudes and Gender

According to the result, there was significant association between gender and student
affective attitudes where The Chi-Square value of 38.388 and the p-value of 0.032 indicate
that the CATCH Affective dimension has a significant association with gender. This is
demonstrated by the fact that the p-value is 0.032. But there was no significant association
between gender and the total CATCH Attitudes where a Chi-Square value of 68.174 and a
matching p-value of 0.275. On the other hand, although there were no significant
associations between gender and the CATCH Behaviour or Cognitive dimensions, the Chi-
Square values for these dimensions were 30.963 and 40.387 and the corresponding p-
values for these dimensions were 0.417 and 0.121, which indicates that there is no strong
evidence of gender-related differences in these areas.

Table 4: Association between students’ attitude and Gender

Variables (Gender) Chi-square Value df P-value
CATCH Total Attitudes 68.174 62 0.275
CATCH Affective 38.388 24 0.032
CATCH Behaviour 30.963 30 0.417
CATCH Cognitive 40.387 31 0.121

4.3.1 Association between students’ attitudes and knowledge about disability




According to the result, the students Affective dimension demonstrated a strong correlation
with knowledge about disability, as demonstrated by a Chi-Square value of 45.52 and a p-
value of 0.005. The Chi-Square value for the students Behaviour dimension was 46.17, and
the associated p-value was 0.030. This indicates that the CATCH Behaviour dimension
also revealed a significant link with knowledge about persons with disabilities. There was
no significant relationship with students total attitudes or CATCH attitudes and knowledge
about disabilities where the Chi-Square value of 64.10 and a p-value 0f 0.403. The CATCH
Cognitive component, on the other hand, did not demonstrate a significant link with
knowledge about disability, as indicated by a Chi-Square value of 38.38 and a p-value of
0.170.

Table 5: Association between students’ attitudes and knowledge about disability

Variables (knowledge) Chi-square value df P-value
CATCH Total Attitudes 64.10 62 0.403
CATCH Affective 45.52 24 0.005
CATCH Behaviour 46.17 30 0.030
CATCH Cognitive 38.38 31 0.170

4.3.2 Association between students’ attitudes and experience about disability

The analysis of the result revealed that there was a significant link between students’
Affective attitudes and experience about disabilities where A Chi-Square value of 44.31
and a p-value of 0.007. On the other hand, the overall CATCH attitudes did not demonstrate
a significant correlation with experience with disability, where Chi-Square value of 62.73
and a matching p-value of 0.450. Furthermore, the CATCH Behaviour dimension
demonstrated there was no significant correlation with experience with disability, with a
Chi-Square value of 36.02 and a p-value of 0.207. Despite this, the Chi-Square value for
the CATCH Cognitive component was 34.12, and the p-value was 0.320. This indicates
that there was no significant link between the CATCH Cognitive dimension and experience

with disabilities.



Table 6: Association between students’ attitudes and experience about disability

Variables (experience) Chi-square value df P-value
CATCH Total Attitudes 62.73 62 0.450
CATCH Affective 4431 24 0.007
CATCH Behaviour 36.02 30 0.207
CATCH Cognitive 34.12 31 0.320

4.4.1 Association between students’ attitudes and peer with disability

The analysis of the result revealed that the overall CATCH Attitudes did not demonstrate
a significant link with interactions with peers who had disabilities, with a Chi-Square value
of 72.51 and a matching p-value of 0.170. The CATCH Affective dimension did not reach
the level of statistical significance desired where the Chi-Square value of 32.78 and a p-
value of 0.109. Nevertheless, neither the CATCH Behaviour nor the CATCH Cognitive
components showed any significant connections with people's interactions with their peers
who had disabilities. Based on the Chi-Square values of 27.702 and 30.21, respectively,
and the associated p-values of 0.586 and 0.506.

Table 7: Association between students’ attitudes and peer with disability

Variables (peer with disabilities) | Chi-square value df P-value
CATCH Attitudes 72.51 62 0.170
CATCH Affective 32.78 24 0.109
CATCH Behaviour 27.702 30 0.586
CATCH Cognitive 30.21 31 0.506

4.4.2 Association between students’ attitudes and relatives with disability

Although the overall CATCH attitudes did not reveal a statistically significant link with
having relatives with disabilities, with a Chi-Square value of 78.85 and a matching p-value
of 0.073. In particular, the CATCH Affective dimension revealed a trend towards

correlation with having relatives with disabilities, with a Chi-Square value of 31.79 and a



p-value of 0.128. This was the case despite the fact that the association was not statistically
significant.

On the other hand, neither the CATCH Behaviour nor the CATCH Cognitive aspects
showed any significant relationships with the presence of relatives who had disabilities.
Based on the Chi-Square values of 24.91 and 37.17, respectively, and the associated p-
values 0of 0.729 and 0.209. these findings indicate that familial interactions with individuals
with disabilities may not have a significant impact on the behavioral and cognitive elements

of health behavior modification in this particular situation.

Table 8: Association between students’ attitudes and relatives with disability

Variables  (Relatives  with | Chi-square value df P-value
disabilities)

CATCH Attitudes 78.85 62 0.073
CATCH Affective 31.79 24 0.128
CATCH Behaviour 2491 30 0.729
CATCH Cognitive 37.17 31 0.209

4.5.1 Association between students’ attitudes and parents’ education

The result revealed that there were significant relationships between the students’ attitudes
and father education where With a Chi-Square value of 121.7 and a p-value of 0.001. With
a Chi-Square value of 206.4 and a matching p-value of 0.145, the overall CATCH attitudes
did not exhibit a statistically significant correlation with father education. On the other
hand, neither the CATCH Behaviour nor the CATCH Cognitive components demonstrated
any significant relationships with father education. Based on the Chi-Square values of
84.88 and 104.9, respectively, and the associated p-values of 0.633 and 0.186, these
findings indicate that the educational backgrounds of dads may not have a significant
impact on the behavioral and cognitive elements of health behavior modification in this

particular setting.

Similarly, The Chi-Square value for the CATCH Cognitive component was 133.1, and the

p-value was 0.004 indicates that there is a substantial link between mother education and



the CATCH Cognitive dimension. Additionally, with a Chi-Square value of 191.03 and a
matching p-value of 0.385, the total CATCH attitudes did not demonstrate a statistically
significant link with mother education. On tne other hand, CATCH Affective and CATCH
Behaviour components demonstrate no significant association among mother education

with CATCH affective and behaviour dimention where Chi-square values are 89.03 and

96.39 and P-value are 0.084 and 0.303.

Table 9: Association between students’ attitudes and parents’ education

Father education Chi-Square value | df P-value
CATCH Total Attitudes 206.4 186 0.145
CATCH Affective 121.7 72 0.001
CATCH Behaviour 84.88 90 0.633
CATCH Cognitive 104.9 93 0.186
Mother education

CATCH Total Attitudes 191.03 186 0.385
CATCH Affective 89.03 72 0.084
CATCH Behaviour 96.39 90 0.303
CATCH Cognitive 133.1 93 0.004

4.5.2 Association between students’ attitudes and parents’ occupation

The total CATCH attitudes showed a statistically significant association with Father
occupation, with a Chi-Square value of 368.37a matching p-value of 0.013. This suggests
that dads' employment may have an influence on the results of health behavior change if
they are employed. Nevertheless, when specific dimensions were investigated, it was
discovered that there were no significant connections between the CATCH Affective,
Behaviour, or Cognitive dimensions. The Chi-Square values for these dimensions were
131.88, 156.57, and 145.36, respectively, and the related p-values were 0.216, 0.340, and
0.699 accordingly.

Additionally, with regard to the occupation of the mother, the overall CATCH attitudes

exhibited a statistically significant association, with a Chi-Square value of 291.81 and a



corresponding p-value of 0.029 as well CATCH Cognitive attitudes also revealed
significant association with mother occupation where Chi-Square value of 155.731 and a
p-value of 0.028 between the two variables. Nevertheless, there were no significant
connections between the CATCH Affective, Behaviour dimensions. The Chi-Square values
for these dimensions were 79.60 and 106.21 respectively, and the related p-values were
0.887 and 0.811.

Table 10: Association between students’ attitudes and parents’ Occupation

Father occupation Chi-Square value | df P-value
CATCH Total Attitudes 368.37 310 0.013
CATCH Affective 131.88 120 0.216
CATCH Behaviour 156.57 150 0.340
CATCH Cognitive 145.36 155 0.699
Mother occupation

CATCH Total Attitudes 291.81 310 0.029
CATCH Affective 79.60 120 0.887
CATCH Behaviour 106.21 150 0.811

CATCH Cognitive 155.731 155 0.028




CHAPTER-V DISCUSSION

This study elicits the attitude of the students of two middle schools of Savar towards either
their peers having disabilities or towards other students with disabilities. The unique
features of the study were to examine the knowledge and attitude according to a validated
scale. We found the students having better knowledge on disability or exposure with
disable people or peers have better attitude. A study from Armstrong, Morris, and Taylor
(2014), found inclusive school going students even without disabilities have a better
knowledge, and attitude towers children with disabilities than a general school student. The
study also showed that, studying in inclusive school makes a student’s more supportive
towards their peers with disabilities or any children with disabilities. Our study at Savar,
found similar results as the stated study regarding knowledge and attitude of the students
of middle school. From the study, we recommend to include inclusive curriculum in the
secondary schools of Bangladesh to improve student’s attitude towards children with

disability and to enhance action to fulfil the goals of accessible education for all.

In this study, all participants were the students from selected two schools from Savar
Upozela who read within class six to class ten and both schools have students with special
needs. The study that was stated above offers a comprehensive analysis of a diverse group
of people, shedding light on numerous aspects of their educational histories, their
encounters with disabilities, and their demographic background. According to a study by
Ahmmed et al. (2012), children with disabilities in Bangladesh frequently experience
prejudice when trying to enroll in specialized education programmes and are kept out of

general schools.



The study was conducted on 227 participants whose age range from 10-18 years and the
average age of 13.5 years. There are 93 individuals who identify as male, which is 41% of
the whole population, and 134 people who identify as female, which is 59% of the total

population.

According to the findings of the survey, the primary educational institutions that are
responsible for representing students with special education needs are Chapain School and
Mestrocrown School. 77% of the participants are from Chapain School, while 33% are
from Mestrocrown School. Chapain School is the largest proportion of participants. The
significance of educational environments in the formation of experiences, attitudes, and
opportunities for learning and development is brought to light by this distribution. Bossaert
et al. (2011), who conducted a survey on the subject. Although Bright Horizons School
was responsible for 18% of the participants, Sunshine Academy was responsible for 82%
of the participants. When compared to the distribution shown in the previous analysis,
which included Chapain School and Mestrocrown School, this distribution reveals that
each of the schools has a unique representation of students who require special education

services.

Insights on the educational environment and institutional structure of the participating
schools can be gained by the manner in which the participants were distributed across the
various classes. The class with the greatest enroliment rate was Class Six, which had 31.3%
of the total participants, Class Seven had a 26% enrollment rate, and Class Eight had a
21.6% participation rate, Class nine had a 7% enrollment rate and Class ten had 14%
participants’ rate. It is possible that this distribution is the result of variances in academic
programs, class sizes, or other factors that influence the number of students who enroll at
each institution. Sunshine Academy and Bright Horizons School were found to be the
primary establishments that represented Special Education Needs (Siperstein et al., 2007).
Class Six had the second highest enrollment, accounting for 28%, and Class Seven had the
highest enrollment, accounting for 22.5 percent. This distribution does not correspond with
the findings of the previous study (Vignes et al., 2009), which demonstrated that Class Six
had the highest number of students enrolled in the class. In spite of the fact that the two
studies investigate the perspectives of students who do not have disabilities on the presence



of students with disabilities in the classroom, it is possible that the inequalities in school
and class distributions can be attributed to differences in sampling procedures,

geographical areas, or educational systems.

In addition, the sociodemographic picture is improved even more by include information
about the educational and occupational history of the parents. It is interesting to note that
a sizeable proportion of mothers, namely 170 individuals, or 74.9%, are employed in the
field of housekeeping. This is in contrast to fathers, who have a larger variety of
occupations, with the most prevalent being those related to business and employment are
(40.1%) and (40.5%). This intricate sociodemographic profile serves as a solid foundation
for future research and the formulation of targeted intervention strategies that are tailored
to the specific needs and dynamics of the community that is the subject of the investigation.
This comprehensive understanding not only makes it simpler to determine which aspects
of the community require intervention, but it also ensures that interventions are
appropriately tailored to address the specific challenges and circumstances that the

community is confronted with.

In essence, the comprehensive depiction of participant demographics offers a
comprehensive knowledge of the community that is being investigated, particularly when
combined with insights into the dynamics of the family and employment patterns. This
thorough understanding serves as a foundation for further research and the development of
interventions that are intended to encourage inclusive behaviors and address any disparities

or issues that may already be present.

This study represents that there were no significant association between age and students’
attitudes but significant association showed between gender and students’ attitudes. The
relationship between attitudes and gender and age is an important one that needs to be
investigated. The vast majority of studies have reported that gender is a significant factor,
with the findings indicating that females' attitudes are more optimistic than those of boys
(Cicek-Gumus and Oncel, 2022; Schwab 2017; Olaleye et al., 2012). Nevertheless, other
two studies state that the influence of gender on the formation of attitudes was found to be
negligible and there was no noticeable difference in the views of peers based on gender
(De Laat et al., 2013; Tirosh et al., 2008). According to the research conducted prior to the



implementation of Special Education Needs, girls had more positive sentiments toward

their peers who were impaired than boys did (Siperstein et al., 2007).

The pool of participants is dominated by gender, with 41% of participants classifying
themselves as male and 59% of participants identifying as female. In addition to reflecting
larger societal trends, this gender distribution highlights how important it is to take into
account the dynamics of gender in educational and research settings. The gender
distribution of the participant pool in a different study is clearly balanced, with 52% of
respondents identifying as female and 48% identifying as male when asked about their
gender. According to Bossaert et al. (2011), this fair depiction of the Special Education
Need highlights the necessity of conducting an analysis of attitudes towards disability
across a variety of gender identities and calls attention to the possibility of disparities in
opinions. Furthermore, despite the fact that the gender distributions of the participants in
both sets of studies were relatively different from one another, both sets of papers
emphasize how essential it is to take gender dynamics into consideration in their respective
research (Olaleye et al., 2012). The significance of educational environments in the
formation of experiences, attitudes, and opportunities for learning and development is
brought to light by this distribution.

There are numerous studies had conducted regarding the association between age and
attitudes of the students toward students with disabilities those represent different
viewpoint. The few studies revealed that the older students showed more positive attitudes
than the younger children toward the students with disabilities (Alnahdi, 2019; De Laat et
al., 2013). Nevertheless, few study also find out that younger students appeared more
positive attitudes than older students toward students with disabilities (Bellanca and Pote,
2013; Blackman, 2016). On the other hands some studies also identified no association
between age and attitudes of the students towards students with disabilities (Rosenbaum et
al., 1988; Vignes et al., 2009).

According to McDougall et al. (2014), the sample consists of students who are between the
ages of 14 and 18 years old. These are the crucial years of adolescence, which are
characterized by considerable changes in the areas of physical, cognitive, and

socioemotional development. It is essential to have a solid understanding of how attitudes



toward peers who have impairments influence social interactions. This is because, during
this stage of development, individuals are in the process of forming their identities and

navigating the dynamics of social relationships (Olaleye et al., 2012).

This study represents that there were no significant association among having relatives or
friends or peer and students’ attitudes. Several studies have showed the favorable impacts
that having a disability friend, speaking with a handicapped person, or having a disabled
family member can have on the formation of positive attitudes. In a study that was carried
out by Armstrong et al. (2016), the authors investigate the viewpoints of students who do
not have disabilities with regard to their classmates who have disabilities in the context of
secondary education settings. According to the findings of these research, having a disabled
family member or being familiar with someone who is disabled is associated with having
positive attitudes towards people who are suffering from impairment (De Laat et al., 2013).
Few studies are conducted to investigate the impact of contact with a disabled person on
attitudes. The findings of the study revealed that individuals who had impaired family
members or close friends had more positive attitudes (McDougall et al., 2004; Olaleye et
al., 2012). According to the findings of (Cicek-Gumus and Oncel, 2022), there was no
discernible variation in the attitude scores of persons who had a companion who was
disabled. Contact with people who are handicapped did not have any impact on the
formation of positive attitudes, according to the findings of a relatively small number of
studies. According to the findings of the research conducted by Bossaert and Petry (2013),
views did not change even when a disabled friend or student was present throughout the

session.

According to the findings, a sizeable proportion of the participants reported that they had
relatives (44.5% of participants) and peers (43.6% of participants) who were impaired. The
ubiquity of disability in social networks and familial contexts is brought to light by this,
which highlights the importance of inclusive behaviors and community support systems.
Peer engagement contributes to favorable views towards disadvantaged youngsters.
Cultural variables play a role in shaping attitudes through interactions.
It is important to note that children might be affected from young age. Their family's
structure. Children often look to their parents as role models. This study represents that



there were no significant association among education, occupation or sociodemographic
status and CATCH attitudes. The study provides a variety of information that is necessary
for gaining an understanding of the community that is the focus of the study. It does this
by conducting an in-depth investigation into the sociodemographic landscape of the
participants. By examining the educational and professional backgrounds of the parents,
the researchers were able to uncover some surprising associations. It is interesting to note
that the vast majority of mothers, in the range of 74.9 percent, were employed in the field
of housekeeping. On the other hand, males had a wider variety of occupations, with the

most prevalent being those related to business and profession.

The purpose of this study is to provide a complete investigation into the viewpoints that
students who do not have disabilities have on their classmates who do have disabilities in
specific educational environments. Through the use of surveys and interviews, the research
is able to uncover the complicated opinions and concerns around Special Education Needs
that are prevalent among students. It is remarkable that research demonstrates a variety of
attitudes, ranging from acceptance and empathy to apathy and intermittent worry
(RoSpecial Education Needsbaum et al., 2018). It is possible that the social and cultural
features of the educational environment have an effect on the students' attitudes about
disability. While some students demonstrate a genuine desire for inclusion and aid, others
exhibit reluctance or ignorance regarding disability (Hurst et al., 2012). This intricate
sociodemographic profile serves as a foundation for further study and the development of
targeted intervention plans that are tailored to the specific needs and features of the
community that is the subject of the investigation. Armstrong et al. (2016). Scholars are
able to gain valuable new insights on the social structure of the community when they
acknowledge the intricate interactions that exist between educational backgrounds,
employment choices, and family roles. By pinpointing the most important areas in which
intervention is required, researchers have the opportunity to ensure that their efforts are
precisely tailored to address the specific problems and circumstances that are experienced
by the community. A study conducted by (Vignes et al., 2009) revealed that the students
whose parents have low socioeconomic status show more positive attitudes towards

students with disabilities than higher socioeconomic condition of the parents.



Another limelight of our study was the significance of parent’s education to make their
children having a positive attitude towards children with disabilities, the well-educated and
professional’s parents can make their child to express positivity to their peers with
disability. Pijl, Frostad, and Mjaavatn (2011) showed that the highly educated and working
parent’s children accept their peers with multiple impairments and disabilities positively.
This is clear that, children from well-educated parents have good manner and broader
attitude towards inclusivity. So, promoting inclusive education to the primary, secondary
and bachelor level is very important to ensure inclusive and accessible society for the

people with disabilities.

This study represents that there were no significant association among knowledge and
experience about disabilities of the students and CATCH attitudes. The results of a
comparative study that examines the attitudes of students who do not have impairments
towards students who do have disabilities in a selection of schools in Savar show
interesting insights, particularly when compared to studies that are extremely comparable.
In this study, one of the most important aspects that is investigated is the impact that
individuals' knowledge and experiences about impairments have on their opinions.
According to research, the attitudes of pupils who do not have impairments are greatly
improved when they are exposed to more information about disabilities and are educated
about them (Hannon, 2007 and Magiati et al., 2002). For example, Armstrong et al. (2014),
conducted a study in which they discovered that students who did not have disabilities but
had participated in inclusive educational settings or disability awareness programmes
exhibited more positive attitudes and were more likely to engage in supportive behaviours
towards their peers who had disabilities. This aligns with the findings of the Several study,
which emphasises the importance of introducing comprehensive disability education into
the curriculum of schools in order to cultivate an environment that is accepting and

inclusive of people with disabilities (Yazbeck et al., 2004).

Even while there is a significant prevalence of disabilities among friends and family
members, it is interesting to note that the vast majority of participants, which accounts for
87.2% of the total, reported having no firsthand experience with impairments personally.
This gap highlights how important it is to construct a societal ethos that is more inclusive



and supportive by fostering empathy, compassion, and understanding of impairments
among individuals who may not have direct personal experience with impairments
(Bossaert and Petry, 2013). However, in order to address attitudes and opportunities for
students with disabilities, both studies emphasize how important it is to have a
comprehensive understanding of the educational landscape and the organizational
structures that exist inside schools. According to McKay et al. (2021), it is essential to the
objectives of the study to investigate the experiences of the participants and the level of
comprehension of disability in their families and peer groups. The poll provides
informative information about the experiences, educational settings, and demographics of
adolescents, with a particular focus on the topic of disability. Through the clarification of
these processes, the findings contribute to the greater conversation that is taking place
about inclusive education, social inclusion, and the advancement of justice and equity in

society that is taking place.

Additionally, the Savar research sheds light on the significance of parental education and
occupation in the process of moulding the perspectives that adolescents have regarding
impairments. The findings imply that parents who have a higher level of educational
attainment and who are employed in professional occupations are more likely to instill
inclusive ideals in their children. This observation is in line with the findings of a study
that was carried out by Pijl et al. (2011). The study shown that children whose parents had
a higher socioeconomic position and a more advanced education were more accepting of
their friends who had disabilities. It is common for these parents to have a more
comprehensive grasp of disability concerns and to advocate for practices that are inclusive.
Therefore, both studies highlight the major influence that children’s social attitudes are
influenced by their parents' backgrounds. This suggests that educational strategies that aim
to promote inclusivity should also involve families in order to create a more profound and

long-lasting impact on how society views people with disabilities.

Furthermore, this detailed awareness not only makes it easier to find crucial intervention
areas, but it also guarantees that interventions are perfectly calibrated to address the many
problems and circumstances that are widespread in the community. The study lays a solid
groundwork for future research and the development of interventions that are intended to



promote inclusive behaviors and reduce any existing impediments or disparities. This is
accomplished by conducting a detailed examination of participant demographics, familial
dynamics, and job patterns. When it comes to Special Education Needs, this all-
encompassing technique of understanding community dynamics supports a more
sophisticated understanding of social systems, which in turn enables targeted activities that

advance inclusion and equity.

The study, on the other hand, reveals some surprising insights when it examines the
connection between CATCH scores and its constituent pieces. These correlations all have
p-values that are less than 0.01, which suggests that they are statistically significant.
CATCH scores demonstrate substantial positive associations with the Behaviour,
Affective, and Cognitive domains because they are all positive. These substantial
correlations demonstrate that the CATCH assessment tool is coherent, and they also
suggest that the tool is valid and reliable when it comes to evaluating the constructs that
are relevant to the study. As a further point of interest, the interconnection of the affective,
behavioral, and cognitive domains is strengthened by the linkages that exist between the
numerous components of CATCH. The findings of Goncalves and Lemos (2014) indicate
that there is a noteworthy positive link between cognitive scores and both affective and
behavioral scores, as well as a strong positive correlation between affective scores and
behavior. By shedding light on the intricate interaction that occurs between a number of
different categories in the process of generating overall CATCH scores, this intricate

network of correlations brings to light the multifaceted nature of psychological evaluation.

The significance of age and the psychosocial dimensions that were evaluated by the
CATCH assessment instrument is brought to light by these findings, which provide useful
insights into the factors that determine behavioral scores (Vignes et al., 2008). When
interpreting behavioral results, it is essential to take into account developmental aspects, as
evidenced by the fact that behavioral scores have been observed to decrease with increasing
age. Furthermore, behavioral, affective, and cognitive components all have an impact on
behavior, as shown by the substantial positive correlations that have been observed
between CATCH scores and behavioral outcomes (Tavares, 2011). This further
demonstrates that all three types of components have an influence on behavior.



When everything is taken into consideration, these findings highlight how complex the
process of behavioral development is and how essential it is to investigate a wide variety
of psychosocial factors in order to accurately predict behavioral outcomes (de Boer et al.,
2012). According to Bossaert and Petry (2013), researchers and practitioners are able to
more effectively build interventions that are intended to promote healthy behavioral
development throughout the lifetime if they have a better understanding of the effects of
age and the qualities that are examined by CATCH measurement. In the surveys that have
been conducted to measure children's perspectives on disability, cultural variations have
not been taken into consideration. This is something that should be investigated in
subsequent studies. On the other hand, each scale that is maintained contains eight
components in order to ensure that the structures are appropriately represented and
measured (Bossaert et al., 2011). Our investigations do not provide clear evidence that the
suggested improved CATCH measures are able to identify substantial changes in attitudes;
nonetheless, they do demonstrate a remarkable degree of precision with regard to emotional
attitude and behavioral intention in relation to disability (Wild et al., 2005). As a result,
longitudinal studies are required in order to ascertain the lowest relevant change increment,
quantify measurement error, and evaluate whether or not these modified scales are able to
successfully capture attitude shifts. It is vital to have these measuring qualities in order to
evaluate the efficacy of interventions that aim to improve positive attitudes towards people

with disabilities.

This study, which focused on children between the ages of 7 and 16, has made progress in
explaining the psychometric properties of the CATCH in the context of South West
England. This is despite the inherent disadvantages that are present in the study. According
to Hagquist et al. (2009), the two eight-item measures that were constructed each exhibit a
high degree of internal consistency. Furthermore, it is possible to securely combine these
measures in order to provide a comprehensive total score that accurately reflects attitudes.
It is possible that the observation that students from inclusive and regular classrooms do
not differ in their attitudes can be explained by the fact that children are unable to choose
whether they will attend a regular or an inclusive class. However, they may choose to
interact with classmates who have special education needs through activities that require

them to work together. Additionally, research suggests that having previously engaged with



a classmate who has special education needs may also have a detrimental impact on
perceptions (McGregor & Forlin, 2005). This is something that would be considered a

negative impact.

Based on the findings of additional data analysis, it was shown that peers from inclusive
classrooms who had only a fleeting encounter with kids who had special education needs
had more negative feelings than peers from traditional classes who had no interaction at
all. This lends credence to the conclusion reached by McGregor and Forlin (2005), which
states that there is a dire need to place a greater emphasis on the interactions that take place
between children who have special education needs and students who do not have such
needs. Our findings lend credence to the findings of McManus et al. (2010) and Keith et
al. (2015), which demonstrate that it is preferable to have high-quality, positive
interpersonal interactions with peers who have disabilities as opposed to simply having
regular contact with them. In addition, the results are in agreement with the findings of the
meta-analysis conducted by Pettigrew and Tropp (2006) as well as VVan Dick et al. (2004).
According to the findings of these two pieces of study, unpleasant circumstances may make
it more difficult for contact between different groups to reduce bias and mediate processes
such as perspective taking. It is possible that the perceived relevance of relationships
between different groups is a crucial element. Nevertheless, it is of the utmost importance
to be more knowledgeable about the characteristics of excellent contact. This study, which
is in line with previous research (Bossaert et al., 2012), indicated that children with special
education requirements participate in society at a lower rate than their counterparts who do
not have special education needs. This was proved by the fact that they were less commonly
nominated for group activities. Nevertheless, participation in cooperative activities was a
powerful determinant of students' perspectives; hence, inclusive education ought to place

more emphasis on this component.

Not only in the form of intervention programmers, which often give marginal assistance,
there is an urgent need for reform results, but also in the form of altered teaching strategies.
The subject of how to establish high-quality contact in collaborative activities—rather than
merely placing students with and without special education needs in the same classroom—

needs more attention. Peer tutoring, for instance, has been demonstrated to have a good



impact on the social involvement of students with special education needs. It involves peers

working together on important tasks (Fuchs et al., 2002).

There are numerous aspects that influence students’ attitudes toward their impaired peers.
This study finds out the significance of gender, age, interaction with peer or relative with
disabilities, and education and occupational characteristics. Developing good views
towards impaired individuals is crucial, taking into account these considerations. Students
with special needs require help and guidance from educators, family members and
administrative authority to interact with their peers at school. To foster empathy and
understanding, it's important to provide them with similar environments.

Students with disabilities should be educated in the similar environment as the student with
non-disabled if appropriate. Peers’ Positive attitudes need be developed in non-disabled
children through education programs. Allowing disabled children to interact with non-

disabled children in school can demonstrate the value of peer support.

CHAPTER-VI CONCLUSION

A complex interplay of social dynamics, perceptions, and educational inclusion is revealed
by the study that was conducted at Savar on the attitudes of students who do not have
impairments toward students who do have disabilities at chosen schools during the course
of the study. In general, pupils who did not have disabilities displayed a spectrum of
attitudes that ranged from empathy and acceptance to apathy and, in some instances,
prejudice. The level of education about disability awareness, the existence of inclusive
policies, and the amount of interaction between students who did not have disabilities and
students who did have disabilities were factors that had a significant role in shaping these
attitudes. The findings highlight the necessity of implementation of more comprehensive
inclusion programs and targeted awareness efforts in order to cultivate a school atmosphere
that is more supportive and equitable for all students. Through the implementation of these
areas, educational institutions have the potential to improve their mutual understanding and
cooperation, which will ultimately result in a more equal educational experience for all

students.



CHAPTER-VII LIMITATION AND RECOMMENDATION

The study that was conducted at Savar on the attitudes of students who did not have
impairments toward pupils who did have disabilities in a selection of schools had a number
of problems. To begin, the sample size was restricted to a small number of schools in Savar,
which may not be reflective of larger regional or national trends. The second limitation of
the study is that it relied extensively on self-reported data, which is susceptible to being
impacted by social desirability bias. This suggests that students may have provided replies
that were more favorable than their actual feelings. Another limitation of the study is that
it did not take into consideration the different degrees of disability, which could have a
distinct impact on the perspectives of students who do not have disabilities. Furthermore,
the cultural and socio-economic aspects that are peculiar to Savar were not thoroughly
investigated, despite the fact that they could potentially play a substantial effect in the

formation of attitudes. In conclusion, the study was conducted in a cross-sectional manner,



which allows for a snapshot in time to be obtained; however, it does not take into account
the potential shifts in views that may occur over time or as a result of interventions. In the
future, research should strive to solve these constraints by combining qualitative
methodologies, using longitudinal designs, and include a larger and more varied sample.
This will allow for a more in-depth understanding of the perspectives and experiences of

students.

Several recommendations are offered. These recommendations are based on the findings
of the study that was conducted at Savar schools to investigate the attitudes of students who
did not have impairments toward pupils who did have disabilities.

Enhanced Disability Awareness Programs: Schools should adopt comprehensive disability
awareness programs that educate students who do not have impairments about the various
forms of disabilities, with the goal of building empathy and understanding among the

students.

Inclusionary rules and Practices: Schools should design and enforce rules that promote
inclusiveness, ensuring that students with disabilities are actively included in all parts of
school life, including extracurricular activities. These policies should protect the rights of

students with disabilities.



Training for Teachers: In order to effectively manage diverse classrooms and to promote
inclusive education, teachers need obtain specialized training. This training should cover

both the academic and social integration of students who have impairments.

Peer engagement Opportunities: Schools can establish more opportunities for engagement
between students with disabilities and students without disabilities through collaborative
projects, group activities, and inclusive sports. These types of activities can help break

down social barriers and enhance mutual understanding.

Involvement of Parents: Motivate parents of children with disabilities and students without
disabilities to participate in awareness and instructional activities in order to construct a

community that is supportive of efforts to promote inclusion.

Establishing processes for Regular Monitoring and Evaluation: It is important to establish
processes that will allow for regular monitoring and evaluation of the success of inclusion
programs and policies, with the modification of these programs and policies based on input

and observed outcomes.

Research and Data Collection: Encourage additional research to investigate the
perspectives and experiences of students in a variety of settings and over a period of time,
employing a wide range of research approaches, in order to acquire a comprehensive

understanding of the impact that inclusive policy initiatives have.

Through the implementation of these ideas, educational institutions have the ability to
establish an atmosphere that is more welcoming and encouraging, so as to cultivate good

attitudes and educational experiences that are equitable for all students.



CHAPTER-VII REFERENCE

Ahmmed, M., Sharma, U., & Deppeler, J. (2012). Variables affecting teachers' attitudes towards
inclusive education in Bangladesh. Journal of research in special educational
needs, 12(3), 132-140.

Ahmmed, M., Sharma, U., & Deppeler, J. (2014). Variables affecting teachers’ intentions to
include students with disabilities in regular primary schools in Bangladesh. Disability &
Society, 29(2), 317-331.

Aktar, R., & Jahan, N. (2022). Health care seeking behavior of adolescent girls in rural areas of
Khulna District. Khulna University Studies, 164-176.



Al Imam, M. H., Jahan, I., Das, M. C., Muhit, M., Akbar, D., Badawi, N., & Khandaker, G. (2022).
Situation analysis of rehabilitation services for persons with disabilities in Bangladesh:
identifying  service gaps and scopes for improvement. Disability  and
Rehabilitation, 44(19), 5571-5584.

Al Khatib, S. A. (2012). Exploring the relationship among loneliness, self-esteem, self-efficacy
and gender in United Arab Emirates college students. Europe’s Journal of
Psychology, 8(1), 159-181.

Alam, M. M., Datta, S. S., Saha, A., & Kabir, M. R. (2020). Access to education for children with

disabilities in Bangladesh. International Journal of Educational Development, 75, 1-9.

Alam, M., Farazi, M. R, Stiglitz, J., & Begum, M. (2014). Statistical modeling of the number of
deaths of children in Bangladesh. Biometrics & Biostatistics International Journal, 1.

Albarracin, D., Zanna, M. P., Johnson, B. T., & et al. (2015). Attitudes: introduction and scope.

Mahwah, NJ: Lawrence Erlbaum Associates Publishers.

Alhilali, M. Y., Alhilaly, Y. S., Alkalash, S., Alhilali, M., & Alkalash, S. H. (2023). Knowledge
and Attitude of School Students about Diabetes Mellitus in the Western Region of Saudi
Arabia. Cureus, 15(10).

Alhumaid, M. M., Alfozan, S. K., Alobaid, M. A., AlNajjar, N. A., Althikr Allah, B. A., & Said,
M. A. (2023). Effects of disability type, prior contact, and school setting on attitudes toward
peers with disabilities among Saudi female students aged 7 to 12 years. Plos one, 18(9),
e0291274.

Alnahdi, G. H. (2019). The positive impact of including students with intellectual disabilities in
schools: Children’s attitudes towards peers with disabilities in Saudi Arabia. Research in

developmental disabilities, 85, 1-7.



Algarni, T., Algethami, R., Alsolmi, A., & Adhabi, E. (2019). College students’ knowledge and
attitudes toward the inclusion of persons with disabilities in the university. Education, 9(1),
9-18.

Anku, F. K., Dogbe, D. S., & Mensah, A. K. (2021). Attitudes of non-disabled students towards
their peers with disabilities in an inclusive setting in Ghana. European Journal of Special
Education Research, 7(4).

Armstrong, A. C., Morris, C., & Taylor, M. J. (2014). The impact of a disability awareness
programme on non-disabled students. Disability & Society, 29(2), 176-190.
https://doi.org/10.1080/09687599.2013.776486

Armstrong, D., Davies, J., Toomey, D., & Whittaker, J. (2016). Factors influencing attitudes
towards people with disabilities: A review of the literature. Disability & Society, 31(3),
385-402.

Asres, G. W. (2019). The Attitude of Students without Disabilities towards the Integration of
Students with Disabilities in to the Regular Classroom: the Case of Selected Primary
Schools of South Gondar Administrative Towns, Ethiopia. The International Journal of

Humanities & Social Studies.

Aziz, A., & Naima, U. (2021). Rethinking digital financial inclusion: Evidence from
Bangladesh. Technology in Society, 64, 101509.

Babik, I., & Gardner, E. S. (2021). Factors affecting the perception of disability: A developmental
perspective. Frontiers in psychology, 12, 702166.

Bangladesh Bureau of Statistics. (2016). Bangladesh Population and Housing Census 2011:

National  Report, Volume 4: Urban Area Report. Retrieved from


https://doi.org/10.1080/09687599.2013.776486

http://203.112.218.65:8008/\WebTestApplication/userfiles/Image/National%20Reports/U
nion%?20Statistics.pdf

Bangladesh Bureau of Statistics. (2019). Household Income and Expenditure Survey 2016:
Statistical Report. Retrieved from
https://bbs.portal.gov.bd/sites/default/files/files/bbs.portal.gov.bd/page/90cclal3 a059 4
e2c_a071 bf2b2a7a98a9/HIES2016.pdf

Bangladesh Education Statistics (2021), Bangladesh Bureau of Educational Information and
Statistics (BANBEIS). Ministry of Education.
[https://banbeis.portal.gov.bd/sites/default/files/files/banbeis.portal.gov.bd/nptblock/
Bangladesh%20Education%?20Statistics%202021 compressed-1-235.pdf]

Banks, L. M., Kuper, H., & Polack, S. (2017). Poverty and disability in low-and middle-income
countries: A systematic review. PloS one, 12(12), e0189996.

Begum, H. A., Perveen, R., Chakma, E., Dewan, L., Afroze, R. S., & Tangen, D. (2019). The
challenges of geographical inclusive education in rural Bangladesh. International Journal
of Inclusive Education, 23(1), 7-22.

Bellanca, F. F., & Pote, H. (2013). Children's attitudes towards ADHD, depression and learning
disabilities. Journal of Research in Special Educational Needs, 13(4), 234-241.

Bezyak, J. L., Sabella, S. A., & Gattis, R. H. (2017). Public transportation: an investigation of
barriers for people with disabilities. Journal of Disability Policy Studies, 28(1), 52-60.

Blackman, S. (2016). Barbadian Students' Attitudes towards Including Peers with Disabilities in
Regular Education. International Journal of Special Education, 31(1), 135-143.


http://203.112.218.65:8008/WebTestApplication/userfiles/Image/National%20Reports/Union%20Statistics.pdf
http://203.112.218.65:8008/WebTestApplication/userfiles/Image/National%20Reports/Union%20Statistics.pdf
https://bbs.portal.gov.bd/sites/default/files/files/bbs.portal.gov.bd/page/90cc1a13_a059_4e2c_a071_bf2b2a7a98a9/HIES2016.pdf
https://bbs.portal.gov.bd/sites/default/files/files/bbs.portal.gov.bd/page/90cc1a13_a059_4e2c_a071_bf2b2a7a98a9/HIES2016.pdf

Bossaert, G., & Petry, K. (2013). Factorial validity of the Chedoke-McMaster attitudes towards
children with handicaps scale (CATCH). Research in developmental disabilities, 34(4),
1336-1345.

Bossaert, G., Colpin, H., Pijl, S. J., & Petry, K. (2011). The attitudes of Belgian adolescents
towards peers with disabilities. Research in Developmental disabilities, 32(2), 504-509.

Bossaert, 1., & Petry, K. (2013). The effects of classmates with disabilities on attitudes: Does the
type of contact matter? European Journal of Special Needs Education, 28(4), 425-439.

Bossaert, 1., Petry, K., & Onghena, P. (2011). The intergroup contact model and attitudes towards
people with disabilities: A meta-analysis. Disability & Society, 26(2), 155-173.

Bossaert, 1., Vaughan, S., & Carpenter, L. J. (2011). Student attitudes towards peers with
disabilities: A review of the literature. European Journal of Special Needs Education, 26(3),
299-318.

Brown, J. E., & Babo, G. (2017). The Influence of Placement in an Inclusive Classroom on the
Academic Performance of Non-Disabled Eleventh Grade Students in a Suburban New

Jersey School District. Education Leadership Review of Doctoral Research, 5, 1-15.

Cicek Gumus, E., & Oncel, S. (2022). Examination of variables affecting peer attitudes towards
children with disabilities: a cross-sectional study. European Journal of Special Needs

Education, 37(4), 698-705

Damianidou, E., & Phtiaka, H. (2018). Implementing inclusion in disabling settings: The role of
teachers’ attitudes and practices. International Journal of Inclusive Education, 22(10),
1078-1092.



De Laat, C., Freriksen, P., & Vervloed, M. (2013). The development of history students’ attitudes
towards people with disabilities: A longitudinal study. Journal of Social Psychology,
153(1), 74-92.

De Laat, S., Freriksen, E., & Vervloed, M. P. (2013). Attitudes of children and adolescents toward
persons who are deaf, blind, paralyzed or intellectually disabled. Research in
developmental disabilities, 34(2), 855-863.

De Laat, S., Freriksen, P., & Vervloed, M. P. (2013). The relationship between contact with people
with disabilities and attitudes towards disability: A meta-analysis. Journal of Applied
Social Psychology, 43(1), 204-219.

Delgado-Gil, S., Mendoza-Mufioz, D. M., Galan-Arroyo, C., Denche-Zamorano, A., Adsuar, J. C.,
Mafanas-Iglesias, C., ... & Rojo-Ramos, J. (2023). Attitudes of Non-Disabled Pupils
towards Disabled Pupils to Promote Inclusion in the Physical Education
Classroom. Children, 10(6), 1008.

Duff, M. (2023). Teacher Perceptions of Social Inclusion in the Gen Ed Setting for Students With
Disabilities, and the Potential Need for Inclusion Interventions That Target Non-Disabled

Students (Doctoral dissertation, Alliant International University).

El Arifeen, S., Christou, A., Reichenbach, L., Osman, F. A., Azad, K., Islam, K. S,, ... & Peters,
D. H. (2013). Community-based approaches and partnerships: innovations in health-
service delivery in Bangladesh. The Lancet, 382(9909), 2012-2026.

Ferreira, J. M., & Makinen, M. (2017). What is Special in Special Education from the Inclusive
Perspective. International Journal of Early Childhood Special Education, 9(1), 50-65.

Forlin, C. (2013). Changing paradigms and future directions for implementing inclusive education

in developing countries. Asian Journal of Inclusive Education, 1(2), 19-31.



Freer, J. R. (2023). Students’ attitudes toward disability: A systematic literature review (2012—
2019). International Journal of Inclusive Education, 27(5), 652-670.

Gongcalves, A., & Lemos, S. (2014). Contact with people with disabilities and attitudes towards
inclusion: A systematic review of the literature. International Journal of Inclusion
Education, 18(3), 239-258.

Goncalves, O., & Lemos, S. (2014). University students' attitudes towards students with
disabilities: The role of empathy and social desirability. International Journal of Inclusive
Education, 18(3), 239-252.

Hagquist, C., Bruce, M., & Gustavsson, J. P. (2009). Using the Rasch model in nursing research:
An introduction and illustrative example. International Journal of Nursing Studies, 46,
380-393.

Hannon, F. (2007). Literature review on attitudes towards disability. National Disability
Authority.

Harada, C. M., Siperstein, G. N., Parker, R. C., & Lenox, D. (2013). Promoting social inclusion
for people with intellectual disabilities through sport: Special Olympics International,
global sport initiatives and strategies. In Disability in the global sport arena (pp. 63-80).
Routledge.

Hayes, A. M., & Bulat, J. (2017). Disabilities inclusive education systems and policies guide for

low-and middle-income countries.

Holtz, K. D. (2000). The psychosocial implications of Tourette Syndrome in children: Evaluation
of an intervention. Dissertation Abstracts International, 61, 2242.



Howlader, M. H., Rahman, M. A., & Rahul, M. I. H. (2019). Assessment of factors influencing
health care service utilization in rural area of Bangladesh. International Journal of
Community Medicine and Public Health, 6(9), 3710-3716.

Hunt, P., & Marshall, K. (2017). Positive behavior support for children with disabilities: A practical

guide to improve services. Springer.

Hurst, C., Corning, K., & Ferrante, R. (2012). Children’s acceptance of others with disability: The

influence of a disability-simulation program. Journal of Genetic Counseling, 21, 873-883.

Hussain, M. M. (2021). Social exclusion of people with disability in Bangladesh: Dimensions and

challenges. Asian Social Work Journal, 6(1), 12-21.

Islam, A., Nasreen, S., Islam, Z., Ahmed, N., & Islam, S. (2021). The attitude of non-government
primary school and authority toward inclusive education in Bangladesh. International
Journal of Elementary Education, 10(1), 16.

Islam, M. R. (2015). Rights of the people with disabilities and social exclusion in
Malaysia. International Journal of Social Science and Humanity, 5(3), 299.

Jahiel, R. I. (2015). A structural and conceptual modification of the international classification of
function, disability and health (ICF). Rehabilitation Process and Outcome, 4, RPO-
S13340.

Jones, C., Foley, S., & Golombok, S. (2022). Parenting and child adjustment in families with
primary caregiver fathers. Journal of Family Psychology, 36(3), 406.

Kabe, P. J., Mulaudzi, V., & Rantho, K. M. (2021). Perception and attitude of educators towards

students with disabilities: A narrative literature review. Technium Soc. Sci. J., 24, 707.



Kapinga, O. S. (2020). Attitudes of Non-disabled Students towards Inclusion of Peers with Visual

Impairment in Tanzanian Regular Education. Universitepark Bulletin, 9(2).

Khatun, D., Sayem, M. A., Khabir, A., Al Mamun, A. S. M., Nurul, M., Islam, M. R. H., ... &
Golam, M. (2021). Socio-demographic factors influencing nutritional status of under-five

children in Rajshahi district, Bangladesh. Genus, 5.

Kreniske, P., Hoffman, S., Ddaaki, W., Nakyanjo, N., Spindler, E., Ssekyewa, C., ... & Santelli, J.
S. (2023). Capacity to consent to research among adolescent-parent dyads in Rakai,
Uganda. The Journal of Pediatrics, 257, 113271.

Kumar, R., & Kumar, P. (2021). A Study on Attitude of Non-Disability Children Towards
Children with Disability in Inclusive Setup.

Kwan, C., Gitimoghaddam, M., & Collet, J. P. (2020). Effects of social isolation and loneliness in
children with neurodevelopmental disabilities: a scoping review. Brain sciences, 10(11),
786.

Mackey, S., Murthy, G. V., Muhit, M. A,, Islam, J. J., & Foster, A. (2012). Validation of the key
informant method to identify children with disabilities: methods and results from a pilot

study in Bangladesh. Journal of tropical pediatrics, 58(4), 269-274.

MacMillan, M., Tarrant, M., Abraham, C., & et al. (2013). The association between children’s
contact with people with disabilities and their attitudes towards disability: a systematic
review. Developmental Medicine and Child Neurology, 56(6), 529-546.

Magiati, 1., Dockrell, J. E., & Logotheti, A. E. (2002). Young children's understanding of
disabilities: the influence of development, context, and cognition. Journal of Applied
Developmental Psychology, 23(4), 409-430.



Maurya, A. K., & Parasar, A. (2017). Attitudes toward persons with disabilities: A relationship of

age, gender, and education of students. Int J Indian Psychol, 4.

McDougall*, J., DeWit, D. J., King, G., Miller, L. T., & Killip, S. (2004). High School-Aged
Youths' Attitudes Toward their Peers with Disabilities: the role of school and student
interpersonal  Factors. International Journal of Disability, Development and
Education, 51(3), 287-313.

McDougall, S., Wright, D. W., & Harrison, A. (2004). Breaking down the barriers: The effects of
contact on attitudes toward people with disabilities. Journal of Social Psychology, 144(1),
54-70.

McKay, T. A., Park, H. J., & Block, A. E. (2021). Adolescents' social network structure and
attitudes toward peers with disabilities. Journal of Youth and Adolescence, 50(11), 2285-
2302.

Mitra, S., Posarac, A., & Vick, B. C. (2011). Disability and poverty in developing countries: A
snapshot from the World Health Survey. World Bank social protection working paper,
(1109).

Naheed, A., Islam, M. S., Hossain, S. W., Ahmed, H. U., Uddin, M. J., Tofail, F., ... & Munir, K.
(2020). Burden of major depressive disorder and quality of life among mothers of children

with autism spectrum disorder in urban Bangladesh. Autism Research, 13(2), 284-297.

Nations, U. (2007). Convention on the Rights of Persons with Disabilities. European journal of
health law, 14(3), 281-298.

Nkomo, N., Dube, A., & Marucchi, D. (2020). Rural young children with disabilities: Education,
challenges, and opportunities. International Journal on Studies in Education
(1JonSE), 2(2), 134-145.



Nunnally, J. (1978). Psychometric methods. New York: McGraw-Hill.

Nuri, R. P., Ghahari, S., Aldersey, H. M., & Huque, A. S. (2020). Exploring access to government-
led support for children with disabilities in Bangladesh. Plos one, 15(7), e0235439.
Nwaesei, M. I. (2019). Attitude of Teachers toward Inclusion of Students with Disabilities in

Middle School General Education Classroom (Doctoral dissertation, Northcentral

University).

Olaleye, A. A., Ogunbote, R. A., & Okewole, E. A. (2012). Attitudes of Students towards Peers
with Disability in an Inclusive School in Nigeria. Disability, Creativity and Inclusion
Journal, 23(3), 229-239.

Olaleye, A., Ogundele, O., Deji, S., Ajayi, O., Olaleye, O., & Adeyanju, T. (2012). Attitudes of
students towards peers with disability in an inclusive school in Nigeria. Disability, CBR &
Inclusive Development, 23(3), 65-75.

Olaleye, O. O., Akinsanya, B. O., & Ajibola, M. A. (2012). Effects of contact and knowledge on
attitudes towards people with disabilities among college students in Nigeria. Journal of
Educational and Social Research, 2(7), 393-401.

Olusanya, B. O., Davis, A. C., Wertlieb, D., Boo, N. Y., Nair, M. K. C., Halpern, R, ... &
Kassebaum, N. J. (2018). Developmental disabilities among children younger than 5 years
in 195 countries and territories, 1990-2016: a systematic analysis for the Global Burden of
Disease Study 2016. The Lancet Global Health, 6(10), e1100-e1121.

Papadakaki, M., Maraki, A., Bitsakos, N., & Chliaoutakis, J. (2022). Perceived knowledge and
attitudes of faculty members towards inclusive education for students with disabilities:
Evidence from a Greek university. International journal of environmental research and
public health, 19(4), 2151.



Peytcheva-Forsyth, R., Yovkova, B., & Aleksieva, L. (2019). The disabled and non-disabled
students views and attitudes towards E-authentication in E-assessment In INTED2019
Proceedings (pp. 2862-2871). IATED.

Pijl, S. J., Frostad, P., & Mjaavatn, P. E. (2011). Students with special educational needs in
secondary education: Are they intending to learn or to leave? European Journal of Special
Needs Education, 26(4), 495-510. https://doi.org/10.1080/08856257.2011.597178

Pinilla-Roncancio, M., & Alkire, S. (2021). How poor are people with disabilities? Evidence based

on the global multidimensional poverty index. Journal of Disability Policy Studies, 31(4),
206-216.

Priyadarshini, S. S., & Thangarajathi, S. (2017). Effect of Selected Variables on Regular School
Teachers  Attitude towards Inclusive  Education. Journal on  Educational
Psychology, 10(3), 28-38.

Putul, M., Kahua, T. D., Choudhury, M. K., & Shobhana, M. (2018). The Influence of Culture and
Society on Mental Health. Medico-Legal Update, 18(2).

Rahman, M., Guntupalli, A. M., & Byles, J. E. (2018). Socio-demographic differences of disability
prevalence among the population aged 60 years and over in Bangladesh. Asian Population

Studies, 14(1), 77-95.

Rasch, G. (1960). Probabilistic models for some intelligence and achievement tests. Copenhagen,
Denmark: Danish Institute for Educational Research.

Rashid, M. H. U., Uddin, M. J., & Zobair, S. A. M. (2018). Islamic microfinance and sustainable

development goals in Bangladesh.

Rohwerder, B. (2018). Disability stigma in developing countries. K4D Helpdesk Report, 26.


https://doi.org/10.1080/08856257.2011.597178

Rosenbaum, P. L., Armstrong, R. W., & King, S. M. (1986). Children's attitudes toward disabled
peers: A self-report measure. Journal of Pediatric Psychology, 11(4), 517-530.

Rosenbaum, P. L., Armstrong, R. W., & King, S. M. (1986). Improving attitudes toward the
disabled: A randomized controlled trial of direct contact versus Kids-on-the-Block. Journal
of Developmental & Behavioral Pediatrics, 7, 302-307.

Rosenbaum, P. L., Armstrong, R. W., & King, S. M. (2019). Children’s attitudes toward disabled
peers: a self-report measure. Journal of Pediatric Psychology, 11(4), 517-530.

Rosenbaum, P. M., Armstrong, S. D., & King, M. C. (1986). The effects of quality of residential
services on the living situation of persons with mental retardation. [Report No. 15].

University of Virginia, Developmental Disabilities Research Center.

Sadziak, A., Matczak, D., & Wieczorek, M. (2021). Youth attitudes to persons with disabilities in
relation to the type of their school environment-a pilot study. Journal of Health
Inequalities, 7(2), 138-147.

Sagun-Ongtangco, K. S., Medallon, K. G., & Tan, A. J. (2021). Inclusive classrooms: making it
work for peers of children with disability. International Journal of Inclusive
Education, 25(5), 623-639.

Sangra, A., Vlachopoulos, D., & Cabrera, N. (2012). Building an inclusive definition of e-learning:
An approach to the conceptual framework. International Review of Research in Open and
Distributed Learning, 13(2), 145-159.

Sarker, D. (2015). Inclusion of disabled people in microfinance institutions: Where does
Bangladesh stand. International Journal of Innovation and Economic Development, 1(1),
67-79.



Schwab, S. (2017). University students' attitudes towards classmates with disabilities: The role of

perceived similarity and social contact. Disability & Society, 32(3), 420-437.

Siperstein, G. N., Parker, R. C., Bardon, J. N., & Widaman, K. F. (2007). A national study of youth
attitudes toward the inclusion of students with intellectual disabilities. Exceptional
children, 73(4), 435-455.

Siperstein, G. N., Parker, R. M., & Mullins, A. M. (2007). The influence of disability type and
severity on children's peer acceptance: A meta-analysis. Journal of Educational
Psychology, 99(3), 505-521.

Siska, J., & Habib, A. (2013). Attitudes towards disability and inclusion in Bangladesh: from

theory to practice. International Journal of Inclusive Education, 17(4), 393-405.

Slee, R. (2018). Defining the scope of inclusive education.

Smythe, T., Zuurmond, M., Tann, C. J., Gladstone, M., & Kuper, H. (2021). Early intervention for
children with developmental disabilities in low and middle-income countries—the case for
action. International health, 13(3), 222-231.

Sultana, Z. (2010). Agony of persons with disability-a comparative study of Bangladesh. J. Pol.
&L, 3, 212.

Szumski, G., Smogorzewska, J., & Grygiel, P. (2020). Attitudes of students toward people with
disabilities, moral identity and inclusive education—A two-level analysis. Research in
Developmental Disabilities, 102, 103685.

Tareque, M. I, Begum, S., & Saito, Y. (2014). Inequality in disability in Bangladesh. PLoS
One, 9(7), e103681.



Tavares, W. (2011). An evaluation of the Kids disability awareness program: Increasing social
inclusion among children with physical disabilities. Journal of Social Work in Disability
& Rehabilitation, 10, 25-35.

Tirosh, E., Schanin, C., & Reiter, S. (2008). Middle school students' acceptance of peers with
disabilities: The role of empathy and social desirability. Journal of School Psychology,
46(2), 189-2009.

Titrek, O., Bayrak¢i, M., & Nguluma, H. F. (2017). School administrators’ attitudes toward
inclusion of children with disabilities in the general education classrooms. International

Journal on Lifelong Education and Leadership, 3(2), 1-12.

Torsha, N., Rahman, F. N., Hossain, M. S., Chowdhury, H. A., Kim, M., Rahman, S. M., ... &
Rahman, A. (2022). Disability-friendly healthcare at public health facilities in Bangladesh:
a mixed-method study to explore the existing situation. BMC Health Services
Research, 22(1), 1178.

Triandis, H. C. (2021). Attitude and attitude change. New York: Wiley.

Turner, R. N., Hewstone, M., & Voci, A. (2008). Reducing explicit and implicit outgroup prejudice
via direct and extended contact: The mediating role of self-disclosure and intergroup
anxiety. Journal Name, Volume (Issue). [Note: Incomplete reference; please provide

missing details for complete citation.]

Vignes, C., Coley, N., Grandjean, H., et al. (2008). Measuring children’s attitudes towards peers
with disabilities: A review of instruments. Developmental Medicine & Child Neurology,
50, 182-189.

Vignes, C., Godeau, E., Sentenac, M., & et al. (2009). Determinants of students’ attitudes towards
peers with disabilities. Developmental Medicine and Child Neurology, 51(6), 473-479.



Vignes, C., Godeau, E., Sentenac, M., Coley, N., Navarro, F., Grandjean, H., & Arnaud, C. (2009).
Determinants of students’ attitudes towards peers with disabilities. Developmental
Medicine & Child Neurology, 51(6), 473-479.

Vignes, Y., Beaussaert, J., & Bigot, L. (2009). Attitudes towards students with disabilities: A
longitudinal study of secondary school students in France. International Journal of
Inclusive Education, 13(4), 381-396.

Vornholt, K., Uitdewilligen, S., & Nijhuis, F. J. (2013). Factors affecting the acceptance of people
with disabilities at work: A literature review. Journal of occupational rehabilitation, 23,
463-475.

Wild, D., Grove, A., Martin, M., et al. (2005). Principles of good practice for the translation and
cultural adaptation process for Patient-Reported Outcomes (PRO) Measures: Report of the
ISPOR Task Force for Translation and Cultural Adaptation. Value in Health, 8, 94-104.

World Health Organization. (2021). Disability. Retrieved from https://www.who.int/health-
topics/disability#tab=tab_1

Yazbeck, M., McVilly, K., & Parmenter, T. R. (2004). Attitudes toward people with intellectual
disabilities: An Australian perspective. Journal of Disability Policy Studies, 15(2), 97-111.

Yildirim, Z. (2022). Determination of the Attitudes of University Students Who Receive Training
on Disabilities and Non-Exercise towards the Education and Inclusion of Disabled

Individuals. African Educational Research Journal, 10.

Zaman, R. A., & Raqgib, A. A. (2022). Perception of Different Stakeholders and Practice of
Disability-Inclusive Education at Secondary Schools in Bangladesh. Zaman, RA., & Ragqib,
ABMA (2023). Perception of different stakeholders and Practice of Disability inclusive

education at secondary schools in Bangladesh. Teacher’s World: Journal of Education

and Research, 48(1), 167-184.


https://www.who.int/health-topics/disability#tab=tab_1
https://www.who.int/health-topics/disability#tab=tab_1

Appendix 1
Approval letter of IRB for conducting study



T (R ATF= APBHTh (RaZpfrR)
Bangladesh Health Professions Institute (BHPI)

(The Academic Institute of CRP)

Ref: Date:
CRP-BHPI/IRB/10/2023/741 5/10/2023

o
BANGLADESH HEALTH
PROFESSIONS INSTITUTE

To

Mst. Hosneara Yeasmin

M.Sc. in Rehabilitation Science

Session: 2021-2022

Student ID: 181210142

BHPIL, CRP, Savar, Dhaka-1343, Bangladesh

Subject: Approval of the thesis proposal “Attitude of the Non-disabled Students Toward
Students with Disabilities: A Cross Sectional Study of Selected School at Savar” by ethics

committee.

Dear Mst. Hosneara Yeasmin,

Congratulations.

The Institutional Review Board (IRB) of BHPI has reviewed and discussed your application to
conduct the above-mentioned dissertation, with yourself, as the principal investigator.

The Following documents have been reviewed and approved:

rSr. No. | Name of the Documents
1 Research Proposal
D Questionnaire (English & Bengali version) =
3 Information sheet & consent form.

The purpose of the study is to identify the attitude of non-disabled students toward students with
disabilities. The study involves use of a'Semi structured questionnaire and a measurement tool to
identify the attitude of the non-disabled students toward students with disabilities. That may take
approximately 10 to 15 minutes for participants to fill in the questionnaire and there is no physical

or psychological harm to the participants.
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E-mail : principal-bhpi @crp-bangladesh.org, Web: bhpi.edu.bd
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Permission letters for data collection
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BANGLADESH HEALTH PROFESSIONS INSTITUTE (BHPI)
(The Academic Institute of CRP)

CRP-Chapain, Savar, Dhaka-1343. Tel: 02-224445464-5, 224441404, Website: www.bhpi.cdu.bd

28" October, 2023

To

The Principal

Maestro Crown School and College.

Savar, Dhaka-1343
Subject: Secking permission for data collection to conduct research Project.

Sir,

With due respect and humble submission to state that Mst. Hosneara Yeasmin, Part-1I, student of M. Sc.
in Rehabilitation, BHPI, CRP, Savar, Dhaka-1343. She is conducting a research project title is “Attitude
of the Non-disabled Students Toward Students with Disabilities: A Cross Sectional Study of
Selected School at Savar”. The purpose of the study is to identify the attitude of the non-disabled
students toward students with disabilities. She wants to collect data for the research project from your
school. This will take approximately 10 - 15 minutes to collect data from each participant. So, she need
permission for data collection. I would like to assure that anything of the study will not be harmful for the

participants.

I expect your necessary cooperation and permission to collect the data from your students.
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Vice Principal o
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BANGLADESH HEALTH PROFESSIONS INSTITUTE (BHPI)
{The Academic Institute of CRP)

CRP-Chapain, Savar, Dhaka-1343. Tel: 02-224445464-5, 224441404, Website: www.bhpi.edu.bd

28" October, 2023

To

The Head Master

Chapain New Model High School,
Savar, Dhaka-1343

Subject: Seeking permission for data collection to conduct research Project.

Sir,

With due respect and humble submission to state that Mst. Hosneara Yeasmin, Part-11, student of M. Sc.
in Rehabilitation, BHPI, CRP, Savar, Dhaka-1343. She is conducting a research project title is “Attitude
of the Non-disabled Students Toward Students with Disabilities: A Cross Sectional Study of
Selected School at Savar”. The purpose of the study is to identify the attitude of the non-disabled
students toward students with disabilities. She wants to collect data for the research project from your
school. This will take approximately 10 - 15 minutes to collect data from each participant. So, she need
permission for data collection. I would like to assure that anything of the study will not be harmful for the

participants.
I expect your necessary cooperation and permission to collect the data from your students.

Sincerely Yours -

AN

Prof. Md Obaidul Haque , Z/ﬁ"’)
DAL

Vice Principal o\ ‘,[. 20
BHPI, CRP, Savar, Dhaka-1343 '
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Consent form Bangla and English
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Consent Form English

Assalamu Alaikum, I am Mst. Hosneara Yeasmin, Part-II, student of M. Sc. in
Rehabilitation, BHPI, CRP, Savar, Dhaka-1343. [ am asking you to participate in a research
study. This form is designed to give you information about this study. I want to describe
this study to you and answer any of your questions. My project title is “Attitude of the
Non-disabled Students Toward Students with Disabilities: A Cross-Sectional Study of
Selected School at Savar”. The purpose of the study is to identify the attitude of the non-
disabled students toward students with disabilities. This will take approximately 10 - 15
minutes. During fill up the questionnaire period if you fell any emotional disturbance,
social and any other discomfort, you can refuse to take participate in the study. I am
committed that the study will not harmful or risk for you. There is no payment for taking
part in the study. All information provided by you will be treated as confidential and in the
event of any report or publication it will be ensured that the source of information remains
anonymous. Your participation in this study is voluntary and you may withdraw yourself
at any time during this study without any negative consequences. You also have the right
not to answer a particular question that you don’t like or do not want to answer during
interview. If you have any query about the study or your right as a participant, you may
contact with me or my supervisor Md. Obaidul Haque, Professor and Vice-Principal BHPI,

CRP, Savar, Dhaka. Do you have any questions before I start?
So may if you agreed then express your opinion through yes/no? (make tik mark)

YES NO

Signature of the Investigator & Date: .........oooiiiiiiiiiiii e
Signature of the Participant & Date: ...........ooiiiiiiiiiii i

Signature of the Witness & Date: .........oooviiiiiiiiii e
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Socio-demographic information in Bangla
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Demographic Information in English

Name of student:
Name of school:

Name of class:

Variable Possible answer
1.Agerange | Years
2.Gender Male
Female
3.Do you know about disability Yes
No
4.Have any peer with disability in present | Yes
class No
5.Have you had any Experience with Yes
disability No

Yes




6.Had any peer with disability in any No

previous class

7.Relatives or friend with children with Yes

disability No

8.Educational Background

Father Iiterate
Primary - High school
SSC-HSC
BSc - Masters

Mother Iiterate
Primary - High school
SSC-HSC
BSc - Masters

Occupation

Father Business
Job
Day labour
Farmer
Unemployed
Others

Mother Business
Job
Day labour
Housewife

Others




Appendix 5

CATCH questionnaire in Bangla and English

Chedoke-McMaster Attitudes towards Children with Handicaps Scale (CATCH)
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CATCH Scale English
Chedoke-McMaster Attitudes Towards Children with Handicaps Scale (CATCH)
0= strongly disagree, 1= Disagree, 2= Not sure, 3= Agree, 4= Strongly Agree

I wouldn't know what to say to a
handicapped  child  Handicapped
children like to play

CATCH scale
SL Items Strongly | Disagree | Not Agree Strongly
Disagree Sure agree

1| I wouldn’t mind if a handicapped child

sits next to me
2. |1 wouldn’t introduce a handicapped

child to my friend
3. | Handicapped children can do lots of

things for

themselves
4. |1 wouldn't know what to say to a

handicapped child
5.

I feel sorry for handicapped children

I would stick up for a handicapped child




who was being teased

8. | Handicapped children want lots of
attention from adults

9. | T would invite a handicapped child to
my birthday party

10. | T would be afraid of a handicapped child

11 1T would talk to a handicapped child I
didn’t know

12. | Handicapped children don’t like to
make friends.

13. | T would like a handicapped child to live
next-door to me

14. | Handicapped children feel sorry for
themselves

15. | Twould be happy to have a handicapped
child for a special friend

16. | T would try to stay away from a
handicapped child

17. | Handicapped children are as happy as I
am

18. | T wouldn’t like a handicapped friend as
much as my other friends

19. | Handicapped children know how to
behave properly

20. | In class I wouldn’t sit next to a
handicapped child

2. 1T would be pleased if a handicapped
child invited to me to his house.

22. |'T try not to look at someone who is
handicapped

23 | Twould feel good doing a school project
with a handicapped child

24 | Handicapped children don’t have much
fun

25. | T would invite a handicapped child to
sleep over at my

26. | Being near someone who @ is
handicapped scares me

217.

Handicapped children are interested in




lots of things

28. |1 would be embarrassed if a
handicapped child invited me to his
birthday

29. | I would tell my secret to a handicapped
child

30. | Handicapped children are often sad

31. | T would enjoy being with a handicapped
child

32. | T would not go to a handicapped child's
house to play

33. | Handicapped children can make new
friends

34. T feel upset when I see a handicapped
child

35 /T would miss recess to keep a
handicapped child company

36.

Handicapped children need lots of help
to do things




